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Introduction 
4.1 The aim of this paper is to identify issues for IAESB discussion on the proposed 

International Education Paper (IEP), Approaches to CPD Measurement. More 
specifically, the Professional Associations Research Network (PARN) consulting 
group has summarized the contents of the IEP in the form of an Executive Summary 
which describes PARN’s research work on the literature review, the output-based 
model on CPD measurement and the analysis of case studies. The PARN consultants 
have prepared several questions on the contents of the IEP which they would like 
input from IAESB members.  A draft version of the IEP will be posted to the IFAC 
leadership website for purposes of reference only by Friday, October 12th.  

 
4.2 At the September 2007 meeting, the CAG considered the PARN output-based model 

on CPD measurement and provided comments on the model for CPD measurement, 
as well as on the purpose and the audience of the IEP. This Issues paper provides a 
summary of the CAG’s comments and highlights issues for IAESB members’ 
consideration and discussion at the October 2007 meeting. 

 
Accompanying Document 
4.3 This paper is accompanied by an Executive Summary of the IEP which describes 

PARN’s research work on the literature review, the output-based model on CPD 
measurement and the analysis of case studies.   

 
PARN Presentation & Discussion of IEP 
4.4 Agenda item 4-2 provides an Executive Summary of the contents of the 

International Education Paper. More specifically, the document summarizes the 
contents of the literature review, the analysis of case studies, and outlines a 
proposed model on output-based measurement of CPD.  The task force has provided 
feedback to PARN on the literature review. In general the task force members 
indicated that the coverage of the subject material was relevant and comprehensive.  
It was suggested, however, that the literature review needed to be reorganized for 
sequence of topics to obtain a more coherent flow. In addition, task force members 
would have like to see working examples of measuring tools and methods used to 
evaluate the learning and reflection stages of the CPD model. This feedback has 
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been considered by PARN and changes have been incorporated into literature 
review. 

 
4.5 PARN will make an oral presentation on the first draft copy of the International 

Education Paper. The presentation will highlight the findings obtained from 
PARN’s research on the literature review. PARN will also present a proposed model 
on CPD measurement and discuss their findings from the analysis of case studies on 
organizations currently using other methods to measure CPD.  Finally, PARN 
consultants have prepared the following questions which they would like input from 
the IAESB. The context for each of these questions has been directly linked by page 
reference (parenthesis) to the content of the Executive Summary. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

For IAESB Discussion 
1. Consider the proposed model in general.  Does it meet the needs of the 

board? Is it comprehensive? Is it too complicated? (pp. 6-7) 

For IAESB Discussion 
2. Weigh up the pros and cons of a numerical scale against a qualitative 

form for the measurement of CPD output. (pp.10-11) 

For IAESB Discussion  
3. Think about the importance of establishing a scale or levels of quality of 

CPD output and whether that is preferable to a satisfactory/ non-
satisfactory measurement.  What would be the benefits of such a scale, 
and in what circumstances would it be necessary? (p.12-13) 

For IAESB Discussion  
4. Try and determine whether self assessment methods of measurement are 

preferable to more objective assessment methods. What are your reasons 
for this choice? (pp.13) 

For IAESB Discussion  
5. Clarify the notions of ‘outcome’ versus ‘output’.  Is it important for IFAC to 

measure the output at each stage of the cycle, or is outcome most 
important? What priority does ‘outcome’ have over the other stages, if 
any?  What are the reasons behind this? (p.14)
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General Issues 
 
Elements of the Model for CPD Measurement 
4.6 Kolb’s learning cycle has been widely drawn upon in the design and provision of 

CPD schemes, and increasing professional bodies are encouraging their members to 
progress around such an experiential learning cycle. Kolb (1984) developed a theory 
of experiential learning in which reflection was central.  He identified four cyclic 
stages of learning:  
1. Concrete experience(doing/ having an experience); 
2. Reflective observation (reviewing/ reflecting on the experience); 
3. Abstract conceptualisation (concluding/ learning from the experience); 
4. Active experimentation (planning/ trying out what you have learned). 
Kolb’s learning cycle suggests that it is not sufficient to have an experience in order 
to learn.  It is necessary to reflect on the experience to make generalisations and 
formulate concepts which can then be applied to new situations.  This learning must 
then be tested out in new situations.  The learner must make the link between the 
theory and action by planning, acting out, reflecting and relating it back to the 
theory. As a result the process of experiential learning is the link between the 
conflicting schools of thought on CPD: personal vs. organisational benefit.  It 
represents a framework for examining and strengthening the critical linkages among 
education, work and personal development.  
 
CAG Comments from September 2007 Meeting  

4.7 The CAG considered the proposed model for CPD Measurement and Kolb’s 
learning cycle and agreed with PARN as to its use in developing the concepts and 
principles of the proposed model. CPD members, however, questioned why 
important elements of the Kolb’s learning cycle were not used in developing the 

For IAESB Discussion  
6. From the case studies, PARN has come up with a set of stages of 

sophistication of CPD measurement.  Please consider the order of these 
stages. 

 
1. Input by hours 
2. Input by points assigned to different types of activity 
3. Input + evidence of participation in activity 
4. Guidance on the CPD cycle 
5. Evidence of reflection or planning 
6. Planning using a comprehensive competency framework 
7. Evidence of each stage of the CPD cycle 
8. Self assessment of one stage of the cycle 
9. Self assessment of more than one stage of the cycle 
10. Audit of self assessment on an on/ off basis 
11. Formative audit of self assessment 
=11. Objective assessment of impact on knowledge or performance 
12. Measurement of all stages of the cycle and impact of CPD on 

knowledge, performance and objectives of the professional body 
separately 
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proposed CPD Measurement model as it was felt the dimensions of the cycle added 
value to the understanding and application of some of the proposed model’s 
principles. CAG members also suggested that CPD culture which has developed in 
many organizations should be included in the representation of the model. The 
concept of commitment to a CPD culture could be represented as an outer circle to 
the model. Finally, CAG members indicated that it was important to develop 
credibility and validity for the proposed model by building academic and process 
consensus.      

  
 
 
 
 
 
 
 
The Application of Outputness 
4.8 The CPD measurement model requires the use of a scale by which the effectiveness 

or value of output at each stage of the CPD cycle can be measured. The concept of 
‘outputness’ has been developed to represent what it is that is being measured.  
Outputness is the extent to which the output is reaching the desired standard: how 
much the CPD output is contributing towards/ achieving the aim of the CPD, and 
ultimately, to professionalism in general. In other words outputness is a scale for the 
effective measurement of the value of CPD to professionalism. 

 
CAG Comments from September 2007 Meeting  

4.9 The CAG considered the concept of “outputness” in terms of measuring 
effectiveness or value at each stage of CPD cycle and indicated that the concept is 
critical to developing measurement of CPD activities.  CAG members, however, 
suggested finding another term for the word, “outputness” and suggested 
“effectiveness” as a replacement. It was also suggested that the term “outputness” 
may not be consistent with the IAESB’s position of accepting a combination of 
approaches (inputs and outputs; outputs only) to measure CPD. CAG members also 
indicated that effectiveness should be measured so as to be relevant to both member 
bodies and individuals. In this respect, Universities use both outcomes and inputs to 
monitor how individuals track through their programs. In addition CAG members 
indicated that the scales of the model should consider “outputness’ not only on the 
basis of the quality of the service provided by the individual on behalf of the 
organization as a result of CPD, but also on the basis of function or role of the 
individual in the organization. Other suggestions made by CAG members on the 
development of milestones for the scales of measurement were to review the 
“failures of the profession” and identify what employees perceive as career 
successes.    

 
 
 
 
 
 
 

For IAESB discussion 
7. Does the Kolb’s learning cycle reflect the CPD process for the accountancy 

profession and can it be applied to the different tiers of membership in the 
accountancy profession? If not, what needs to be added to the learning cycle to 
be more representative of the accountancy profession?   

For CAG Discussion 
8.  Does outputness provide an effective measure of value of CPD to 

professionalism in the accountancy profession? If not, what needs to be added to 
make outputness more effective to measure the value of CPD to professionalism 
in the accountancy profession?  
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Framework for CPD Measurement 
4.10 Few organisations actually measure CPD by outputs, and those that have an output-

based system usually only require ‘evidence’ of output - the quality or standard of 
this output is rarely ‘measured’ in any systematic manner.  Most professional bodies 
still only ask for a record of activities, without requirement of the impact of those 
activities.  Very few require objective evidence of learning or change in behaviour.   

 
4.11 Many organisations have a notion of standards or quality of the evidence submitted, 

but do not have a structured or defined set of criteria or scale for determining this 
standard. The standard of CPD records seems to be determined generally in a 
primarily two-dimensional manner – it is either adequate, or not adequate, and even 
this decision tends to be made rather subjectively. 

 
CAG Comments from September 2007 Meeting  

4.12 The CAG indicated that from the member body perspective measurement 
information which enabled benchmarking of CPD programs effectiveness would be 
more valuable than the traditional two-dimensional approach. The potential benefits 
of benchmarking CPD programs would be seen by member bodies when complying 
with regulatory requirements and allocating resources to achieve cost efficiencies. 
CAG members also suggested that the measurement scales incorporate the use of 
certificates of performance. 

 
 
 
 
 
 

 
 

 
Project Purpose 
4.13 Appendix 1 provides the Table of Contents for the proposed International Education 

Paper (IEP) and Appendix 2 summarizes the project work contracted to PARN so as 
to develop an IEP on Approaches to CPD Measurement.  The IEP shall explore 
approaches to continuing professional development (CPD) across a range of 
professions, including the accounting profession.  The proposed IEP will focus in 
particular on different approaches to the measurement of CPD learning activities, 
and make recommendations as to “good practice” for possible adoption by IFAC 
member bodies. 

 
 
 
 
 
 
Aim of IEP 
4.14 An IEP is expected to raise the discussion within the accountancy profession to a 

level whereby issues may be progressed or eventually resolved.  As such, an IEP 
may examine, analyze or otherwise critically assess education issues and practices.  

For IAESB Discussion  
10. In considering the Table of Contents and the contents of the Executive 

Summary, will the list of project deliverables in Appendix 2 achieve the stated 
purpose of the project? If not, what other deliverable needs to be considered? 

For CAG Discussion 
9. Does the framework for CPD measurement as described by the model capture 

the objectives of providing (1) evidence that CPD has been carried out and (2) a 
scale for measuring how effective the CPD has been effective. If not, what needs 
to be added to the framework to meet these objectives?   



International Accounting Education Standards Board                           Agenda Item 4-1                          
October 2007 – Beijing 
 

Prepared by: David McPeak (October 2007)  Page 6 of 10 
 
 

The aim of an IEP is to provoke consideration of the issues and to encourage 
comment and feedback so that the issue can be advanced.  In this way, an IEP may 
be useful for exposing views, approaches and methods that are in early stages of 
development and thus may be useful forerunners to International Education 
Standards (IESs) and International Education Practice Statements (IEPSs).  
Alternatively, an IEP may be simply descriptive in nature.  In this function, they aim 
to promote awareness of, and to transfer knowledge and information on, education 
and development issues or practices relating to the accountancy profession. 

 
 
 
 
 
 
 
Deliverables for Communications 
4.15 The project plan contains the requirement for a powerpoint presentation and a 

summary to be developed as supplementing the deliverables of the project. 
 
 
 
 
 
 
 
 
Proposed Way Forward 
4.16 If IAESB members are in agreement with the direction of PARN’s work in 

developing the proposed IEP, it is suggested that any recommendations from the 
IAESB discussion be incorporated into the proposed IEP, with a view to approve the 
document for publication at the February 2008 IAESB meeting. 

For IAESB Discussion  
11. Will the contents of the proposed IEP achieve the IFAC aims of an IEP as 

described above? If not, what advice would you provide as to materials or content 
that should be included in the proposed IEP to achieve the aims described above? 

For IAESB Discussion  
12. In considering the communications and outreach aspects of this project, what 

other communications tools might be considered for this project to reach its 
target audience or others?  
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          APPENDIX 1  
 
Table of Contents (October 2007) 
 

1 Literature Review 
 

1.1 Background 
 1.1.1 Introduction 
 1.1.2 What is CPD? 
 1.1.3 Precursor and alternative labels for CPD 
 1.1.4 Short history of CPD 
 1.1.5 Paucity of literature on CPD measurement 
1.2 CPD measurement 
 1.2.1 The CPD cycle 
 1.2.2 Input and output measurement: a brief overview 
 1.2.3 Structure of literature review 
1.3 Planning  
 1.3.1 Why do it? 
 1.3.2 How is it done? 
1.4 Evaluation 
 1.4.1 Training evaluation models 
 1.4.2 The Kirkpatrick model 
 1.4.3. Variations on the Kirkpatrick model 
 1.4.4 Measuring tools and methods 
1.5 Reflection 
 1.5.1 Models of reflection 
 1.5.2 How to measure reflection 
 1.5.3 What should be measured? 
 1.5.4 Assessment and measurement techniques 
1.6 Conclusions 

 
2 Analysis of survey data 
 

 The surveys 
 CPD policies and compliance requirements 
 Measurement of CPD: inputs vs. outputs 
 

3 A model of CPD measurement 
 

 Purpose of model 
 Inspiration for model 
 The final model 

 ‘Outputness’ 
 Elements of the model 

 Measurement tools 
How we will use the model: mapping the cases 
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4 Case studies 
 
Methodology 
 
4.2. Case 1 
 4.2.1 The case 
 4.2.2 Mapping 
4.3 Case 2 
 4.3.1 The case 
 4.3.2 Mapping 
4.4 Case 3 
 4.4.1 The case 
 4.4.2 Mapping 
4.5 Case 4 
 4.5.1 The case 
 4.5.2 Mapping 
4.6 Case 5 
 4.6.1 The case 
 4.6.2 Mapping 
4.7  Case 6 
 4.7.1 The case 
 4.7.2 Mapping 
4.8 Case 7 
 4.8.1 The case  
 4.8.2 Mapping 
4.9 Case 8 
 4.9.1 The case 
 4.9.2 Mapping 
4.10 Case 9 
 4.10.1 The case 
 4.10.2 Mapping  
4.11 Case 10 
 4.11.1 The case 
 4.11.2 Mapping 
4.12 Case 11 
 4.12.1 The case 
 4.12.2 Mapping  
4.13 Case 12 
 4.13.1 The case 
 4.13.2 Mapping  
4.14 Case 13 
 4.14.1 The case  
 4.14.2 Mapping 

 
4.15 Comparing cases 
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5 Analysis of issues 
 

5.1 General consensus on input vs. output measurement 
5.2 Approaches to output measurement  
5.3 Auditing CPD records 
5.4 Quality and standards 
5.5 The validity of self-assessment 
5.6 The distinction between output and outcome 
5.7 Practicalities and considerations 

 
6 Paradigms 

 
7 Conclusions 
 

7.1 Stages of development in CPD measurement 
7.2 Strategic directions for professional bodies 
7.3 The future of CPD measurement 

 
8 Recommendations 

 
8.1 Profiles and paths 
8.2 Ideas for further research 

 
 
Appendix A: Materials from professional bodies 
Appendix B: Interview question templates 

 
 



International Accounting Education Standards Board                           Agenda Item 4-1                          
October 2007 – Beijing 
 

Prepared by: David McPeak (October 2007)  Page 10 of 10 
 
 

         APPENDIX 2:   
 
Project Work– List of Deliverables 
 
PARN shall develop an Information Education Paper (IEP) entitled, “Approaches to CPD 
Measurement”, which will explore approaches to CPD across a range of professions, 
including the accounting profession.  The Paper will focus in particular on different 
approaches to the measurement of CPD learning activities, and make recommendations as 
to good practice for possible implementation by IFAC member bodies, and shall include:   
 
• A comprehensive literature review, focusing on (a) models of CPD measurement 

proposed by academic experts and others, and (b) reviews of CPD measurement 
systems implemented to date by the accounting profession and by professional 
bodies comparable to the accounting profession; 

 
• An inventory of examples of good practice in CPD measurement systems in the 

accounting profession and other comparable professions, wherever possible drawing 
on examples from a range of countries; 

 
• An analysis of different practices/methods that may be used in the implementation 

of CPD measurement systems, including discussion of the benefits, costs, 
advantages, and disadvantages of each to a range of stakeholders including 
professional bodies, employers, regulators and the general public (public interest); 

 
• An analysis of links between professional bodies’ systems of initial professional 

development (IPD) and continuing professional development (CPD), where these 
exist; 

 
• Recommendations for the implementation of CPD measurement systems by IFAC 

member bodies, and guidance for member bodies on institutional strategies, choices 
and implementation policies; and 

 
• A list of sources of further information (including websites) and published works on 

approaches to CPD measurement. 
 
IFAC shall develop a communications plan which includes: 
• A summary of the IEP; and 
 
• An accompanying Powerpoint presentation 
 
 
 
 
 
 
 


