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Framework for International Accounting Education Standards 
 
Introduction 
 

1. This Framework for International Accounting Education Standards (‘The 
Framework’) is issued by the International Accounting Education Standards Board 
(IAESB) to set out the concepts that underlie their International Education 
Standards (IESs).  

 
2. The Framework replaces the previous IFAC Framework for International Education 

Pronouncements first issued in 2003.  
 
Purpose 
 

3. The Framework is directed to the needs of a wide range of accounting education 
stakeholders. In particular it is intended to provide a framework to assist: 

 
• IFAC member bodies, who have direct or indirect responsibility for the 

design, delivery and measurement of effective learning & development 
programs for their members;  

• accounting faculty at universities, employers of professional accountants and 
other stakeholders who play a part in the design, delivery or measurement of 
effective learning & development programs for accountants;  

• professional accountants and prospective professional accountants 
undertaking their own learning & development; 

• anyone interested in the work of the IAESB and its approach to the 
development of IESs; and 

• the IAESB itself in the development of IESs within a consistent conceptual 
framework. 
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Status 
 

4. The Framework does not have the status of an IES. Nothing in it overrides the 
standards and in cases of conflict the IESs take precedent. However, in the absence 
of a specific IES, IFAC member bodies and others with responsibility for the 
learning & development of professional accountants may consider the concepts set 
out in the Framework in designing and delivering their learning & development 
programs. 

 
Scope 
 

5. The Framework deals with: 
(a) The objective of accounting education; 
(b) The concepts of competence and capability; 
(c) The concepts of learning & development; 
(d) Initial Professional Development (IPD); 
(e) Continuing Professional Development (CPD); and 
(f) Measurement.  

 
6. Although the Framework may be applied to the accounting education needs of all 

accountants, this Framework is specifically intended for professional accountants 
and their IFAC member bodies.   

 
7. A professional accountant is defined by IFAC as being ‘a member of an IFAC 

member body’. All IFAC member bodies have agreed to use their best endeavours 
to;  

 
• qualify their members in accordance the essential elements of the  IESs of the 

IAESB; 
• support their members in maintaining their competence; and 
• require their members to comply with ethical standards no less stringent than the 

IFAC Code of Ethics.  
 

8. Professional accountants play many roles from the preparation of accounts or 
financial planning within an organisation, to the audit of financial statements, the 
provision of tax advice and other specialized roles. Professional accountants also 
work in every sector of the economy. Commercial and public sector organisations 
employ many professional accountants within their organizations as well as using 
the services of professional accountants who work in public practice. Each of these 
roles has its own set of competences and capabilities. All of these individuals, in 
whichever sector they operate and whatever professional accounting role they 
undertake, belong within the accountancy profession. 

 
9. The Framework sets out the concepts that underlie the accounting education of these 

professional accountants throughout their careers. It does not address membership 
criteria of IFAC member bodies. It is for each individual IFAC member body to 
determine the specific criteria for membership appropriate to the professional 
accounting roles their members are undertaking and the tier of membership they are 
entering, in accordance with any applicable legislation or regulation. 
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Professional Accountant 
A member of an IFAC member body. 
 
Role 
Professional accountants are employed in many different roles within the 
accountancy profession. Each role has its own set of competences and 
capabilities. 
 

 
10. This Framework is relevant to all professional accountants. IFAC member bodies 

must tailor their learning & development programs to meet the specific competences 
and capabilities required by the role which the professional accountant is 
undertaking, or is planning to undertake. Certain roles undertaken by professional 
accountants may be widely practiced or carry specific public interest considerations 
on an international scale and merit specific attention by the IAESB itself within an 
IESs or other pronouncement. The Audit Professional1 is an example of one such 
role. 

 
Objective of accounting education 

 
11. Professional accountants need a broad global outlook to understand the context in 

which businesses and other organizations operate. All cultures exist in an 
environment of change. Pressures for change come from many sources including: 
globalization, advances in technology, business complexity, societal changes and 
the expansion of stakeholder groups, including regulators and oversight boards. 
Professional accountants are expected to serve the needs not only of investors and 
creditors but also the information needs of many other users of financial and non-
financial information.  

 
12. In addition to acquiring technical accounting knowledge and skills, professional 

accountants need other skills that enable them to operate in a wider organizational 
context including acting when appropriate as business advisors; financial analysts; 
communicators; negotiators; and managers. At the same time, integrity, objectivity 
and willingness to express an independent opinion are essential attributes of 
professional accountants.  

 
13. It is the accountancy profession’s capacity to satisfy these demands that determines 

its value to society. The viability of accountancy as a profession depends on the 
ability and willingness of professional accountants to accept responsibility for 
meeting these challenges. Ongoing commitment to accounting education is critical 
to ensuring that professional accountants are capable of meeting these challenges 
and making a positive contribution to their organizations, their profession and the 
society in which they work.  

 

                                                 
1 A professional accountant who has responsibility, or has been delegated responsibility, for significant judgment in an audit 
of historical financial information – see IAESB Glossary of terms. 
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14. The overall objective of accounting education is to develop competent professional 
accountants. Accounting education also provides the foundation on which the 
successful implementation of international standards in financial reporting, auditing 
and ethics can be delivered. Accounting education serves the public interest by 
strengthening the worldwide accountancy profession. 

 
Concepts of competence and capability1 
 

15. The IAESB defines competence as ‘being able to perform a work role to a defined 
standard, with reference to real working environments.’ For example, a desired 
competence for a professional accountant may be to produce a set of company 
accounts in full accordance with International Financial Reporting Standards 
(IFRS).  

 
16. In order to be competent in a role an individual must possess certain capabilities. 

These are defined as ‘the professional knowledge; professional skills; and 
professional values, ethics and attitudes required to demonstrate competence.’ In the 
above example, amongst other capabilities, the individual may need professional 
knowledge of the relevant IFRSs and professional skills to assess their relevance to 
the situation.  

 
17. Whilst it may be relatively straightforward to teach and assess professional 

knowledge of IFRSs in a formal educational environment, this alone may not 
develop individuals who are competent in the work place. When individuals are able 
to draw on their capabilities to perform the required tasks to the agreed standards, 
only then are the individuals deemed to be competent.  

 
18. Competence may be assessed by a variety of means including workplace 

performance, workplace simulations, written examinations and self-assessment. 
Competence-based assessment begins with the creation of competence statements2 
which can be used as the benchmark for assessment. Competence statements can be 
used to describe the functions and tasks of professional accountants sufficiently 
clearly to facilitate the assessment of whether candidates have carried them out to 
the required standard in the workplace. The capabilities needed to support the 
particular competence should be incorporated in the competence statement. 

 
 
Competence 
Being able to perform a work role to a defined standard with reference to real 
working environments. 
 
Capabilities 
The professional knowledge, skills and professional values and attitudes required 
to demonstrate competence. 
 

                                                 
1 Readers’ own interpretations and usage of educational terms may differ slightly from the way they are explained in the 
following sections.  The IAESB does not insist that these explanations represent the only “true meaning” of these terms; 
rather, the section explains how the terms are used in the IAESB’s pronouncements, together with the underlying thinking 
and the inter-relationships among them. 
2 Also known as competency frameworks, competency profiles, competency maps or functional maps. 
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Competences 
Tasks performed in the workplace to a defined standard.  
 
Competence statements 
Describe the functions and tasks of professional accountants sufficiently clearly 
to facilitate the assessment of whether candidates have carried them out to the 
required standard in the workplace. 
 

 
The concepts of learning & development 
 

19. To become a competent professional accountant, the individual must be developed. 
English language dictionaries (e.g., Oxford and Collins) take care to explain that 
“development” means to “bring to” (i.e., process) or to “come to” (i.e., outcome) a 
more advanced state.  Hence, development can refer to an individual who “is being 
developed” (process) as well as to an individual who “has been developed” 
(outcome – the finished state). 

 
20. The IAESB uses a number of terms to describe the different types of development 

which can be used to achieve competence. Learning refers to the main processes by 
which individuals develop competence.  Learning can be systematic and formal, or 
unsystematic and informal.  When individuals learn through a systematic process, it 
is referred to as education.  By contrast, there are many valuable learning processes 
other than education, such as self-directed and unstructured gaining of knowledge, 
experience, observation, reflection, and other non-programmed activities aimed at 
developing capabilities and competence.  

 
21. Learning & development is the overarching term used by the IAESB to incorporate 

all the different processes and outcomes. It refers to the growth of capabilities that 
contribute to competence, however achieved.   

 
22. Figure 1 illustrates the relationships between the key terms relating to learning & 

development, as used by the IAESB. All elements within the diagram contribute to 
the development of competent professional accountants. The work of the IAESB 
focuses on those elements which contribute most directly to the learning & 
development of competent professional accountants, namely education, training and 
practical experience3.  

 
 
 
 
 
 
 
 
 
 
                                                 
3 Note that although the IAESB uses the term ‘education’ in its own title and pronouncements, it 
does not restrict its remit to the education subset of the learning and development process. 
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Figure 1 Subsets of learning & development  

   
 

23. As noted above, education refers to learning & development which is systematic 
and structured. Education includes formal education which is the non-workplace 
based component of a professional accounting education program.  

 
24. Practical experience refers to work experience that is relevant to the work of 

professional accountants and enables development of an individual’s competence. 
Practical experience also provides a means whereby individuals can demonstrate the 
achievement of competence in the work place. 

 
25. Training integrates both education and practical experience. It has a practical or 

applied bias and is usually carried out while trainees are performing real tasks in the 
workplace. This can bring benefits by drawing on work-based examples to enable 
individuals to apply knowledge.  

 
26. Other learning & development activities may include activities such as networking, 

coaching and self reflection. Although contributing to the overall development of 
competent professional accountants, they are not the main focus of the work of the 
IAESB.  

 
27. The extent to which each of these different types of learning & development are 

used will vary from country to country and role to role. Early in the career of a 
professional accountant there may be an emphasis on formal education. Over time 

Learning & Development  

 Training 

Practical 
experience 

Focus of the IAESB

Education 

Other Learning & 
Development activities  

Formal 
Education 
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this may shift to more unstructured, learning through practical experience. Whatever 
combination of learning & development is undertaken, it is important that the 
learning & development is relevant, effective and continues throughout the 
professional accountant’s career. 

 
 
Learning & development  
The overarching term to incorporate all the different processes and outcomes. It 
refers to the growth of capabilities that contribute to competence, however 
achieved.  It incorporates, but is not limited to,  education, training and practical 
experience. 
 

 
Learning & development programs for professional accountants 
 

28. The IAESB supports competency-based learning & development programs for 
professional accountants. The starting point in designing a competency-based 
program is to determine the competence and capabilities required by the role for 
which the individual is being prepared. 

 
29. In order to develop the desired competence and capabilities,  learning & 

development programs for professional accountants generally incorporate four 
fundamental components;   

 
General education  
Sufficient broad-based education to be able to cope with the demands of 
professional accounting education. 
 
 
Professional accounting education 
Education in accounting which may take place in an academic environment or 
through a professional program delivered by an IFAC member body. 
 
Practical experience  
Practical experience in performing work relevant to professional accountants.  
 
Assessment  
Formative and summative testing of professional competence and capabilities 
carried out throughout the learning process. 
 

 
 
Learning & development programs for professional accountants are ideally 
competence-based and incorporate the following fundamental components: 
 

• General education  
 

• Professional accounting education 
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• Practical experience 
 

• Assessment  
 

 
 
Initial Professional Development (IPD) 
 

30. Initial Professional Development (IPD) is the early stage of a learning & 
development program through which individuals first acquire capabilities and 
demonstrate competence leading to a particular role as a professional accountant.    

 
31. All professional accountants, irrespective of their specific role, need to develop 

capabilities across a defined set of professional knowledge, professional skills and 
professional values, ethics and attitudes, including: 

 
Professional knowledge 

(a) accounting, finance and related knowledge;  
(b) organizational and business knowledge; and 
(c) IT knowledge 

 
Professional skills  

(a) intellectual skills; 
(b) technical and functional skills; 
(c) personal skills; 
(d) interpersonal and communication skills; and 
(e) organizational and business management skills 

 
Professional values, ethics and attitudes  

(a) the public interest and sensitivity to social responsibilities; 
(b) continual improvement and lifelong learning; 
(c) reliability, responsibility, timeliness, courtesy and respect; and 
(d) laws and regulations 

 
32. Capabilities developed in these areas will enable professional accountants to 

identify problems, know what knowledge is required to solve problems, know 
where to find this knowledge and how to apply it in an ethical manner to achieve 
appropriate solutions. IPD needs to go beyond a transfer of knowledge where 
learning is defined and measured strictly in terms of the coverage of knowledge or 
principles, standards, concepts, facts and procedures at a given point in time. It 
includes the acquisition of cognitive and behavioral skills to apply that knowledge 
and the integrative and multidisciplinary skills required to bring together the 
professional knowledge, professional skills and professional values, ethics and 
attitude. 

 
33. IPD incorporates the fundamental components of general education, professional 

accounting education, practical experience and assessment. The IAESB recognizes 
that approaches to IPD differ among countries and regions. IPD may be designed 
and delivered in a variety of different but equivalent ways reflecting the fact that 
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members of IFAC member bodies operate in many different professional accounting 
roles requiring different levels of competence. 

 
34. Admission to membership of an IFAC member body is recognition that, at a given 

point in time, a person is deemed to have met the requirements for qualification as a 
professional accountant with that body. IPD typically forms part of the qualification 
requirements of an IFAC member body. It is the responsibility of each IFAC 
member body to determine their own set of competences and requirements for 
qualification as a professional accountant informed by the pronouncements of the 
IAESB.  

 
 
Initial Professional Development (IPD) 
 
The early stage of a learning & development program through which individuals 
first acquire capabilities and demonstrate competence as a professional 
accountant, leading to a particular role within the accounting profession.   
 
IPD incorporates the following fundamental components: 

• General education 
• Professional accounting education 
• Practical experience 
• Assessment 

 
During IPD, individuals should develop capabilities in the following areas: 

• Professional knowledge 
• Professional skills 
• Professional values, ethics and attitudes 

 
 

 
Continuing Professional Development (CPD) 
 

35. Faced with a constantly changing working environment, it is essential that 
professional accountants develop and maintain an attitude of learning to learn 
during their IPD. Learning to learn involves developing skills and strategies that 
help individuals to learn more effectively and continue to learn throughout life.  

 
36. Once initial competence has been achieved it must be maintained and developed 

throughout a professional accountant’s career. Continuing Professional 
Development (CPD) is the learning activity for developing and maintaining 
capabilities of professional accountants to perform competently beyond IPD.  

 
37. The professional knowledge, professional skills and professional values, ethics and 

attitudes gained during IPD continue to be developed through CPD, but the learning 
& development activity is tailored to meet the particular needs of the individual’s 
role and stage of career progression.  
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38. Competence in CPD is gained through a mix of the same four fundamental 
components of learning & development. The exact combination will depend upon 
the expected outcomes and the most effective approach to achieve those outcomes. 
Specific, structured professional development may be necessary for roles that 
require additional breadth and/or depth of knowledge, skills, values and 
competences. 

 
 
Continuing professional development (CPD) 
Learning & development activity that maintains and develops capabilities to 
enable professional accountants to perform competently within their roles. 
 

 
Measurement 
 

39. IFAC member bodies must be able to measure the effectiveness of their  learning & 
development programs in producing and maintaining competent professional 
accountants. Measurement allows benchmarking against other organizations which 
in turn supports continuous improvement.   

 
40. Different measurement approaches can be employed in assessing learning & 

development programs. They include: 
 

(a) Input measures.  An input-based measure focuses on the content of a 
program. For example, the number of hours an individual is expected to 
attend a course or the subject areas covered. Input-based measures have 
traditionally served as proxies for measuring the development of 
competence, primarily because of their ease of measurement and 
verification. However, they do not attempt to measure the capability or 
competence developed.  

 
(b) Process measures. A process-based approach focuses on the design and 

delivery of a program. For example, is the curriculum reviewed and updated 
on a regular basis?  Like the input-based measures these are also proxies 
rather than direct measures of the capability or competence developed.  

 
(c) Output measures. An output-based approach focuses on whether the 

professional accountant has achieved the specified capabilities or 
competence claimed by the program.  For example, can individuals 
successfully completing the program communicate clearly with colleagues at 
all levels in their organization and with people external to their own 
organization. An output-based measure would assess whether the individuals 
have achieved this capability. 
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41. In considering the choice of measurement basis, it needs to be: 

 
• valid  - measures what it sets out to measure 
• reliable - consistently produces the same result given the same set of 

circumstances and  
• cost effective. 

 
42. Output measures rate highly from the perspective of validity. Because of their direct 

link to competence, the IAESB prefers output-based measures over input or process-
based measures. However, they can be challenging to apply reliably without 
substantial investment in measurement systems, leading to concerns over their cost 
effectiveness.  

 
43. Because of the inherent compromise between validity, reliability and cost 

effectiveness, the IAESB adopts a mix of input, process and output measures within 
the IESs. However, the goal is to design a learning & development program which 
delivers competent professional accountants and therefore output-based measures, 
which focus on this goal,  are recommended  where practicable.  

 
44. In measuring the effectiveness of a learning & development program it is important 

to consider the effectiveness of the overall program. The performance of one part of 
the program should not be viewed in isolation. Development of a competent 
professional accountant requires all  components of the program to be considered. It 
is the overall outcome which determines whether it is achieving the objective of 
producing competent professional accountants. Relative weakness or shortcomings 
in one measure may be compensated by strong performance in others. 

 
 
Measurement 

The IAESB uses input-based, process-based and output-based measures within 
its IESs. However, output-based measures, which focus on the achievement of 
competence, are recommended where practicable. 
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 Introduction to the International Education Standards  
 
Introduction 
 

1. This Introduction to the International Education Standards (‘The Introduction’) has 
been developed by the International Accounting Education Standards Board 
(IAESB)4 of the International Federation of Accountants (IFAC) to provide an 
overview of the International Education Standards (IESs) issued by this Board. The 
Introduction should be read in conjunction with the Framework for International 
Accounting Education Standards  also issued by the IAESB.  

 
2. The Introduction replaces the previous IFAC Introduction to International 

Education Standards first issued in 2003.  
 
Purpose  
 

3. The IAESB’s mission is to  “serve the public interest by strengthening the 
worldwide accountancy profession through the development and enhancement of 
education”. The IAESB believes that ongoing commitment to accounting education 
is critical to ensuring a strong accountancy profession. As part of that commitment, 
the IAESB issues IESs.  

 
4. The purpose of the IESs is to improve the effectiveness of learning & development 

programs for professional accountants. Effective learning & development programs 
should lead to; 

 
• a greater number of competent professional accountants working within the 

accountancy profession globally; and 
• strengthened public trust in the accounting profession.  

 
5. The International Education Standards can also contribute directly to a range of 

other desirable outcomes including;  
 

• reducing international differences in the requirements to qualify and work as a 
professional accountant; 

• facilitating global mobility of professional accountants; and  
• providing international benchmarks against which IFAC member bodies can 

measure themselves.  
 
Scope  
 

6. The IESs are addressed to IFAC member bodies. The IAESB recognises that there 
are many other parties, in addition to the IFAC member bodies, which contribute to 
the learning & development of professional accountants. In particular universities 
(and other educational providers), employers and regulators all play significant 

                                                 
4 Details of the constitution and operating procedures of the Board can be found in the Terms of 
Reference which are available from the IFAC website at www.ifac.org. 
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roles. It is the responsibility of the IFAC member bodies to engage with these 
parties to promote the adoption of the IESs. 

 
International Education Standards (IESs) 
 

7. IESs establish those elements essential to the learning & development of competent 
professional accountants. Representing ‘good practice’, the IESs set threshold 
standards which should be achievable by all IFAC member bodies and may be 
exceeded by those who choose to differentiate themselves in particular aspects of 
their member body’s learning & development activities. 

 
8. Each IES contains a mixture of bold type-face ‘black letter’ and plain type-face 

‘grey letter’ paragraphs. The ‘black letter’ represents the essential elements of the 
standard with which IFAC member bodies should make their best endeavors to 
comply. The ‘grey letter’ is intended to provide explanation and clarification to the 
standard. To comply with the essential elements of the IESs, member bodies will 
need to demonstrate that they meet the requirements of the “black letter” 
paragraphs. 

 
9.  IES 1-6 prescribe the fundamental components of any learning & development 

program for professional accountants – general education, professional accounting 
education, practical experience and assessment.  

 
IES 1 Entry Requirements to a Program of Professional Accounting 
Education 
IES 2 Content of Professional Accounting Education Programs 
IES 3 Professional Skills and General Education  
IES 4 Professional Values, Ethics and Attitudes  
IES 5 Practical Experience Requirements  
IES 6 Assessment of Professional Capabilities and Competence  
 

10. The continuing professional development of professional accountants is addressed 
by IES 7 Continuing Professional Development: A Program of Lifelong Learning 
and Continuing Development of Professional Competence. 

 
11. IES 8 Competence Requirements for Audit Professionals deals with the particular 

role of the Audit Professional, defined as a professional accountant who has 
responsibility, or has been delegated responsibility, for significant judgment in an 
audit of historical financial information. It prescribes the particular learning & 
development needed to undertake this role. 

 
Other IAESB pronouncements 
 

12. The IAESB issues three types of pronouncements for professional accountants. The 
pronouncements reflect, in descending order, the authoritative nature of the 
publications, in line with their intended functions. IESs prescribe good practice and 
are thus more authoritative than International Education Practice Statements 
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(IEPSs), which provide guidance. The IEPSs are, in turn, more directive than 
International Education Information Papers (IEIPs), which discuss issues or present 
findings. 

 
International Education Practice Statements (IEPSs) 
 

13. IEPSs provide non-authoritative implementation guidance related to IESs. The 
IEPSs assist achievement of “good practice” as prescribed in IESs. The IEPSs may 
also recommend practice that is wider or deeper than the practice prescribed in an 
IES. Alternatively, they may outline commendable methods or practices, including 
those that are recognized as current “best practice”.  

 
International Education Information Papers (IEIPs)  
 

14. The IEIPs may critically assess development issues and practices. The aim of such 
IEIPs is to provoke consideration of the issues and to encourage comment and 
feedback. In this way, they may be useful for exposing emerging issues and 
practices and thus may be useful forerunners to IESs and IEPSs. Alternatively, the 
IEIPs may be simply descriptive in nature. In this function, they aim to promote 
awareness of development issues or practices relating to the accountancy profession. 

 
Authority 
 

15. The IFAC Statements of Membership Obligations5 state that IFAC member bodies 
should notify their members of all pronouncements issued by the IAESB.  

 
16. For the IESs, IFAC member bodies should use their best endeavors to incorporate 

the essential elements of learning & development on which IESs are based into their 
national requirements for the accountancy profession.  

 
17. The IAESB acknowledges that some member bodies are subject to legal or 

regulatory authorities within their jurisdictions. IESs cannot legally override the 
requirements or restrictions placed on individual member bodies by such laws or 
regulations. However, member bodies must consider the IESs (and should consider 
the recommended practice in the IEPSs) in developing their learning & development 
programs.  

 
18. Member bodies are also obliged to advise legislative and regulatory authorities of 

IESs and IEPSs and seek, to the extent possible, to harmonize authoritative local 
pronouncements with those pronouncements. They should also assist with the 
implementation of IESs, or national requirements that incorporate IESs.  

 
Application 
 

19. The IAESB is conscious of the wide diversity of culture, language, and educational, 
legal, and social systems globally and of the variety of roles performed by 
professional accountants. It is therefore the responsibility of each individual IFAC 
member body to determine the specific criteria for membership appropriate to the 

                                                 
5 See IFAC Statement of Membership Obligations #2 issued April 2004, revised Nov 2006. 
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roles their members undertake and the tier of membership they are entering, in 
accordance with any applicable legislation or regulation. 

 
20. The IESs describe the essential elements to be incorporated within the design and 

delivery of an IFAC member body’s learning & development program. They do not 
attempt to define the membership requirements of individual IFAC member bodies.  

 
21. The IESs may be complied with in a variety of different but equivalent ways. The 

IAESB recognises that in implementing the IESs, IFAC member bodies may choose 
to emphasise one element over another. Each IFAC member body needs to 
determine not only how best to incorporate the essential elements of the IESs but 
also the emphasis to place on each element.  

 
22. IFAC member bodies may choose to vary the order in which different elements are 

delivered. For example, professional accounting education may take place on a part-
time or full-time basis. It may take place during the same period of time or partly 
the same period of time as practical experience is obtained.  

 
23. The balance between the essential elements may vary as may the responsibility of 

the various stakeholders in delivering those elements, but each element should be 
present. Overall, IFAC member bodies’ learning & development programs need to 
produce professional accountants who have the required level of competence for 
their particular roles within the accountancy profession.  

 
Due Process 
 

24. The IAESB operates under a set of due process and working procedures consistent 
with IFAC’s other Public Interest Activity Committees (PIAC). Full details of these 
procedures are available from the IFAC website6.  

 
Language 
 

25. The approved text of a pronouncement is that published by the IAESB in the 
English language. In all instances, American English spelling conventions are 
followed. After obtaining IFAC approval, and at their own cost, member bodies of 
IFAC are authorized to prepare translations of such statements to be issued in the 
language of their own countries as appropriate. These translations should indicate 
the name of the body that prepared the translation and that it is a translation of the 
approved text. If disputes arise, the original (American) English language text will 
prevail. 

 

                                                 
6 See IFAC’s Standards-Setting Public Interest Activity Committees’ Due Process and Working 
Procedures – March 2006 at www.ifac.org 


