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Introduction 

1) The aim of this paper is to assist the IAESB in its discussion of the issues related to 

the revision of IES 3 “Professional Skills and General Education”.  Specifically, the 

paper will (1) provide information on the revision of IES 3 and the discussions of 

the Board at its November 2010 meeting; (2) identify issues for discussion to assist 

the taskforce in the development of the Exposure Draft (See Appendix 1); and (3) 

consider widening the scope of the redraft to adopt an approach consistent with IES 

2 and IES 4. 

 

Background 
2) At its October 2009 meeting the IAESB agreed that revision of all 8 standards 

would 

i) apply the new structure and language requirements of the IAESB drafting 

conventions to each standard; 

ii) update relevant material of the existing IESs to ensure consistency with 

concepts and principles of the revised Framework document; and 

iii) rewrite relevant material of the existing IESs to address issues of 

interpretation and clarification which have been identified by stakeholders as 

a result of the implementation of the Standards. 

3) The review of IES 3 is part of the broad revision project being undertaken under the 

direction of one task force revising IES 1-5.  It was agreed by the IES 1 – 5 Task 

Force, in relation to the review of IES3 that: 

i) The black lettering in the standard, needs to be redrafted to improve the 

clarity of what is required. Only a redraft is required with some items 

changed.  

 

ii) While there was clear support in the Task Force for expressing areas of 

professional skills in IES 3 as part of IPD and CPD, some concern was 

expressed by IAESB members, that such referencing may result in a loss of 

clarity and one suggestion was that there should be a focus on IPD, with 

more guidance provided outside the standard on CPD.  

Committee: International Accounting Education Standards Board 

Meeting Location: Geneva, Switzerland 

Meeting Date: March 9-11, 2011 

SUBJECT: Revision of IES 3- Issues and Proposals from Task Force (02/11) 



Agenda Item 7-1 

 IAESB Meeting – Geneva, Switzerland, March 9-11, 2011 

Prepared by: Azza Raslan, Claire Minchington, and taskforce (February2011)  Page 2 of 12 

 

iii) Although it was not easy to define the components of general education or to 

monitor its application, general education should remain a necessary 

requirement of educating accountants, on the basis that it is specified in the 

Framework and that general education underpins many of the IESs. The 

Taskforce however recognised that there was a need to look again at how we 

express the requirement for general education, and whether it should be 

included with IES 3 or moved to IES 1. 

 

September 2010 CAG meeting  

 5)  At the September CAG meeting the following feedback was received: 

 

i)  There was support for explicitly requiring professional skills but for giving 

guidance rather than an explicit requirement for general education. 

 

ii) The CAG felt that general education was important, but that it was more 

appropriate to give guidance on the benefits of general education rather than 

make it a requirement.  It was generally felt that it was not appropriate to 

specify a requirement for general education within an accounting education 

programme, and that any such requirement was very unlikely to be complied 

with in many jurisdictions. 
 

iii) If IES 3 was to explicitly state that it covers CPD as well as IPD, it  was felt 

that this could be confusing, particularly in terms of overlap with IES 7.  

There was support however for making reference in IES 3 to the need for 

CPD to also consider the professional skills, but to make this a “nod” to 

CPD rather than an explicit requirement.   

 

November 2010 IAESB Meeting 

 

6)  At the IAESB meeting in Singapore the following feedback was received: 

 

i) In general IAESB members supported that IES 3 focus primarily on the 

development of professional skills for IPD but that reference needed to be 

made to the need for lifelong learning and the use of CPD to develop skills 

in the Explanatory section. 

 

ii) IAESB members suggested that the discussion of skills in the context of 

CPD should take place in Explanatory Material section while the 

identification and development of skills in the context of IPD should be 

placed in the Requirements section. 

 

iii) It was suggested that IES 3 should also focus on the skills needed for life-

long learning. 

 

iv) In general the IAESB did not support keeping the general education 

requirement in IES 3. 



Agenda Item 7-1 

 IAESB Meeting – Geneva, Switzerland, March 9-11, 2011 

Prepared by: Azza Raslan, Claire Minchington, and taskforce (February2011)  Page 3 of 12 

 

v) Some IAESB members suggested that general education is used to develop 

skills. Other members indicated that clarification was needed to determine if 

general education is developed in IPD or if general education is needed to 

enable IPD. 

 

vi) It was suggested that practical experience was very important in the 

development of skills and it was difficult to see how effective general 

education would be in developing skills if there was no opportunity for 

application. 

 

vii) The Board indicted that there needed to be a balance in the development of 

skills so as not over-emphasize the development of technical skills. 

 

viii) It was suggested that general education be included in guidance for both IES 

1 and IES 3 since it provides underpinning knowledge. 

 

 

Discussion 
 

Actions taken following the IAESB, CAG and Taskforce meetings 

 

7) The Taskforce considered the comments noted above and has proposed the following 

amendments to IES3: 

 

i)  Removal of general education from the title of the standard and from the 

Requirements section. General education now appears within the 

Explanatory Material only. 

 

ii) Focussing the standard on IPD with a reference in para A2 to the ongoing 

relevance in CPD. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Action Requested: 

1)   Does the Board agree that the comments made by the Board and CAG 

have been considered and appropriately dealt with by the Taskforce?  

 

2) Does the Board agree with the approach taken by the Taskforce in 

relation to the treatment of general education? 
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8) The Taskforce reviewed, and where considered appropriate, addressed a number of 

the comments made by the Drafting Review Group in the current version of the 

redraft of IES3. 

 

9)  An additional exercise was also undertaken to look at the proposed redrafts of IES2 

and IES4 to ensure consistency of approach between the three standards. This 

highlighted four possible areas where further work might be considered. 

 

i)  Updating the standard to reflect the change in the skills demanded of a 

professional accountant since the standard was originally written   

 

A preliminary review indicates that the standard has stood the test of time well. 

There is potential for introducing greater detail/emphasis around IT proficiency, 

which is mentioned briefly in A5. Skills in the areas of risk management, 

governance, social responsibility and trustworthiness could also be considered, 

however this should be considered in conjunction with point ii) below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

ii) Eliminating duplication/overlap between the standards. 

 

From an initial review, professional skepticism appears in both IES 3 and IES 4. 

Comparing IES 2 and IES 3 there is duplication in reporting; measurement; 

compliance with legislative and regulatory requirements; IT proficiency; strategic 

planning, project management, management of people and resources; and decision 

making. These may justify inclusion in more than one standard due to the different 

competence being developed. Once the redrafted standards are at a pre-Exposure 

Draft stage it would appear to be a useful exercise to cross-check between IES 2, 3 

and 4 to fully map and understand the reasons for common topics.  

 

 

 

 

 

 

 

 

 

 

 

 

Action Requested: 

3)      Does the Board agree that the professional skills specified in the standard 

should be updated?  

 

4)     Are there any subject areas/outcomes that the Board consider should be 

given greater prominence, added, or removed from IES 3? Does the 

emerging area of sustainability create any demand for new skills? 
 

 

Action Requested: 

5)   Does the Board agree that a mapping of topics between IES 2, 3 and 4 

should be undertaken prior to their release as Exposure Drafts?  
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iii) Rewriting the expression of these skills in the form of learning outcomes. 

 

At the May 2010 meeting of the IAESB in Copenhagen, the IAESB considered an 

Issues Paper on IES 4 “Professional Values, Ethics and Attitudes” which asked the 

question “Should the programme content of IES 4 be revised into a learning outcome 

format?” Following discussion, the IAESB agreed this approach for IES 4 and in the 

subsequent discussion of the review of IES 2 agreed that the revision of IES 2 should 

also be redrafted using a learning outcome format rather than the current approach of 

listing required topic/subject areas. This would be consistent with the move to a 

principle-based approach and also the language used in the IAESB Framework referring 

to the development of competence. 

 

It was agreed by the IES 1 – 5 Taskforce that to assist the Taskforce and IAESB in 

future discussions on IES 2 a paper giving information on a learning outcome approach 

would be prepared. A working party was set up to prepare an information paper on a 

learning outcome approach and taxonomy. This paper was presented to the IAESB at its 

meeting in November 2010 to provide information on the proposed learning outcome 

approach. 

 

The discussions in November 2010 indicated that the Board was generally positive 

about IES 2 being revised into a learning outcome format and a specific taxonomy 

being developed for use by IAESB. The view was also expressed that this approach 

would be helpful to the profession and would help improve the understandability of the 

requirements of IESs.  
 

 

 

 

 

 

 

 

 

 

iv) Bringing redrafted learning outcomes into the requirements section of the 

standard. 

 

The requirements section of IES 3 currently consists of very high level skills areas, 

namely: 

(a) Intellectual skills; 

(b) Technical and functional skills; 

(c) Personal skills; 

(d) Interpersonal and communication skills; and 

(e) Organizational and business management skills. 

 

Action Requested: 

6)   Should the skills in IES 3 also be revised into a learning outcome format? 
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This allows the Member Body considerable flexibility as to which specific skills are 

included in the IPD of an aspiring professional accountant. However, this can also 

create uncertainty as to what is required by the Standard and can lead to significant 

disparities in the IPD across IFAC bodies. The approach being proposed in IES 2 is 

to bring the updated and revised learning outcomes which support each of the high 

level topic areas into the requirements section to provide a more useful framework 

for qualification development and benchmarking. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

v) Introducing a requirement for the IFAC member body to document how they 

have incorporated professional skills into their IPD.  

 

IES 3 contains considerable flexibility with respect to how professional skills are 

incorporated within a member body’s program of IPD. This requirement would 

place the onus on the member body to show how they have ensured that aspiring 

professional accountants completing their program of IPD have developed the 

professional skills required by IES 3. 

 

 

 

 

 

 

 

 

 

 

Proposed Way Forward 
18) The Task Force will consult with the CAG and then prepare a revised draft for 

discussion by the IAESB at its May 2011 meeting with the aim of approving the 

Exposure Draft for public consultation. 

 

 

 

 

 

Action Requested: 

7)   By extending the requirements from a small number of high level headings 

to a more useful, although longer and wider, framework the Board would 

be increasing the impact of the Standard. What is the view of the Board on 

the benefits of giving greater definition to the requirements section 

matched against any costs of implementation and compliance? 

 

 
 

 

Action Requested: 

8)   Does the Board support the introduction of a requirement for the member 

body to document how professional skills are developed within their IPD? 
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Introduction  

 Scope (Ref A1) 

1. This Standard (IES) prescribes the mix of professional skills that individuals require to 

qualify as competent professional accountants. It is important to ensure that Initial 

Professional Development (IPD)  of aspiring professional accountants integrates the 

development of professional skills alongside knowledge, professional values, ethics and 

attitudes. This IES also considers the role of general education in enabling aspiring 

professional accountants to develop the appropriate mix of professional skills. 

2. The related areas of professional accounting education, professional values, ethics and 

attitudes, practical experience requirements, assessment of professional competence and 

the ongoing maintenance and development of professional skills are addressed within 

other IESs (please refer to IES 2, Content of Professional Accounting Education 

Programs, IES 4, Professional Values, Ethics and Attitudes, IES 5, Practical Experience 

Requirements, IES 6, Assessment of Professional Competence and IES7, Continuing 

Professional Development). 

Effective Date  

3. This IES is effective from ???.  

 Objective 

4. The objective of prescribing the appropriate mix of professional skills (intellectual, 

technical, personal, interpersonal and organizational) that aspiring professional 

accountants need to develop during their IPD is to ensure that they have developed the 

appropriate competence to perform the functions of a competent professional accountant.  

Requirement (Ref A2-A13 ) 

5. IFAC member bodies shall ensure that aspiring professional accountants develop 

the following professional skills during their period of IPD: 

(a) Intellectual skills; 

(b) Technical and functional skills; 

(c) Personal skills; 

(d) Interpersonal and communication skills; and 

(e) Organizational and business management skills. 

  

Explanatory material  

Scope (Ref  para 1) 
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 A1. A broad general education (see paras A9-A13) can contribute significantly to the 

acquisition of professional skills (see also IES 1, Entry Requirements to a Program of 

Professional Accounting Education). A good foundation of general education, 

although not an end in itself, is one way of helping candidates become broad-minded 

individuals who think and communicate effectively and who have the basis for 

conducting inquiry, carrying out logical thinking and undertaking critical analysis. 

This foundation will enable candidates to make decisions in the larger context of 

society, to exercise good judgment and professional competence, to interact with 

diverse groups of people, to think globally, and to begin the process of professional 

growth. The acquisition of these skills is more important than the way in which they 

are learnt.  

 

Requirements (Ref para 5) 

A2. Professional skills may be classified and described in many different ways. The lists 

set out in paragraphs A3-A8 are not exhaustive but are intended to help member 

bodies to develop their programs of IPD. Relevant skills can give professional 

accountants a competitive edge in the market place and are useful throughout an 

individual’s career. Not all these professional skills may, however, be fully developed 

at the point of qualification. Some may be the focus of Continuing Professional 

Development (CPD). 

   Intellectual skills 

A3.Intellectual skills are often divided into six levels. In ascending order, these are: 

knowledge, understanding, application, analysis, synthesis (to combine knowledge 

from several areas, predict and draw conclusions) and evaluation. It is important that 

candidates have reached the highest levels at the point of qualification. 

A4.Intellectual skills enable a professional accountant to solve problems, make decisions 

and exercise good judgment in complex organizational situations. The required 

intellectual skills for an aspiring professional accountant include the following:  

(a) the ability to locate, obtain, organize and understand information from human, 

print and electronic sources; 

(b) the capacity for inquiry, research, logical and analytical thinking, powers of 

reasoning, and critical analysis; and 

(c) the ability to identify and solve unstructured problems which may be in 

unfamiliar settings.  

Technical and functional skills 

A5. Technical and functional skills consist of general skills as well as skills specific to 

accountancy. They include: 

(a) numeracy (mathematical and statistical applications) and IT proficiency;  

(b) decision modeling and risk analysis;  
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(c) measurement; 

(d) reporting; and 

(e) compliance with legislative and regulatory requirements. 

Personal skills 

A6. Personal skills relate to the attitudes and behavior of professional accountants. 

Developing these skills helps individual learning and personal improvement. They 

include: 

(a) self-management; 

(b) initiative, influence and self learning; 

(c) the ability to select and assign priorities within restricted resources and to 

organize work to meet tight deadlines; 

(d) the ability to anticipate and adapt to change; 

(e) considering the implications of professional values, ethics and attitudes in 

decision making; and 

(f) professional skepticism. 

Interpersonal and communication skills 

A7. Interpersonal and communication skills enable a professional accountant to work with 

others for the common good of the organization, receive and transmit information, form 

reasoned judgments and make decisions effectively. The components of interpersonal 

and communication skills include the ability to: 

(a) work with others in a consultative process, to withstand and resolve conflict; 

(b) work in teams;  

(c) interact with culturally and intellectually diverse people; 

(d) negotiate acceptable solutions and agreements in professional situations; 

(e) work effectively in a cross-cultural setting; 

(f) present, discuss, report and defend views effectively through formal, informal, 

written and spoken communication; and 

(g) listen and read effectively, including a sensitivity to cultural and language 

differences. 

Organizational and business management skills 
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A8. Organizational and business management skills have become increasingly important to 

professional accountants. Professional accountants are being asked to play a more active 

part in the day-to-day management of organizations. While previously their role might 

have been limited to providing the data that would be used by others, today, 

professional accountants are often part of the decision-making team. As a result, it is 

important that they understand how an organization works and develop a broad business 

outlook,  as well as political awareness and a global perspective. 

Organizational and business management skills include: 

(a) strategic planning, project management, management of people and resources, 

and decision making; 

(b) the ability to organize and delegate tasks, to motivate and to develop people; 

(c) leadership; and 

(d) professional judgment and discernment.  

General Education 

 A9. General education requirements vary greatly from program to program and from 

country to country. General education focuses on the development of non-professional 

knowledge, intellectual skills, personal skills, interpersonal and communication skills, 

and organizational and management skills.  

A10. A broad general education can encourage lifelong learning and provide a foundation 

on which to build professional and accounting studies. It may include, but is not 

restricted to: 

(a) an understanding of the flow of ideas and events in history, the different 

cultures in today’s world and an international outlook; 

(b) basic knowledge of human behavior; 

(c) a sense of the breadth of ideas, issues and contrasting economic, political and 

social forces in the world; 

(d) experience in inquiry and evaluation of quantitative data; 

(e) the ability to conduct inquiry, carry out logical thinking and understand critical 

thinking; 

(f) an appreciation of art, literature and science; 

(g) an awareness of personal and social values and of the process of inquiry and 

judgement; and 

(h) experience in making value judgments. 
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A11. A general education may be gained in a number of different ways and within different 

settings. General education may take place as a discrete element within a degree 

program with the balance of the program devoted to professional accountancy topics, 

including accounting, finance and related knowledge, organizational and business 

knowledge and information technology knowledge (see IES 2, Content of 

Professional Accounting Education Programs). General education may also be fully 

integrated into accountancy degree programs, with provision for the acquisition of 

general skills spread throughout the program. 

A12. Candidates may also take non-accountancy degrees and then acquire the necessary 

knowledge of professional accountancy subjects through studying for the examinations 

set by professional bodies. Candidates may also acquire general skills through 

experience at work, combined with studying for the examinations. This combination 

would include elements of general knowledge and skills and thus develop the 

competence, including the underlying technical knowledge, required to qualify as a 

professional accountant.  

A13. How these skills can be acquired may, therefore, differ from one IFAC member body 

to the next. Acquisition of general education depends on the cultural environment in 

which each body operates and the prevailing educational infrastructure. As a result, 

part of general education may be undertaken during a broad and perhaps extended 

period of secondary education.  

 

 


