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ASSESSMENT – USING WRITTEN EXAMINATIONS 

FOREWORD FROM IAESB CHAIR 
In November 2012 the International Accounting Education Standards Board (IAESB) 
released its revised International Education Standard (IES) 6, Initial Professional 
Development – Assessment of Professional Competence that sets out requirements for 
International Federation of Accountants (IFAC) member bodies to assess the professional 
competence of aspiring professional accountants by the end of their initial professional 
development (IPD). The purpose of this staff advisory is to promote awareness of, and 
transfer knowledge and information on, issues or practices relating to assessment, 
specifically the use of written examinations.  
 
The IAESB views assessment as the measurement of professional competence developed 
throughout learning and development. During IPD a range of assessment activities, such as 
written examinations, may be undertaken to assess specific areas of professional 
competence, and the outcomes of these assessments will form part of the formal 
assessment of professional competence undertaken by the end of IPD. During IPD, 
assessment activities can be selected to match the particular aspect of professional 
competence being assessed.  
 
Written examinations must reflect a balance that is struck between achieving validity, 
reliability, credibility, and cost effectiveness. As a result, the following Q&A is aimed at IFAC 
member bodies that are developing their examination processes. It aims to pull together 
information from IAESB and IFAC publications on the subject of examinations and will refer 
to these throughout. These publications include: International Education Standard 6, Initial 
Professional Development-Assessment of Professional Competence; International 
Education Paper, Assessment Methods; International Education Information Paper, 
Development and Management of Written Examinations; and the Professional Accountancy 
Organizations Development Committee Good Practice Guide Part 1, Establishing and 
Developing a Professional Accountancy Body. The Q&A also aims to identify key decision-
making points and consider options or where to go for further information. 
 
We also believe that the Q&A will interest many stakeholder groups, including educators; 
education directors, and other executives of professional associations; regulators; 
policymakers; education and Continuing Professional Development (CPD) providers; 
employers, including public accounting firms; and professional accountants and those 
training for that profession. We believe that this Q&A will also interest professional 
associations outside the accounting profession, because many of the objectives and 
challenges of developing and administering a final written examination exist in other 
professions, both regulated and unregulated.  
 
The International Accounting Education Standards Board (IAESB) commissioned the 
Professional Associations Research Network (PARN) to assist in the development of this 
Questions and Answers publication (Q&A), Assessment – Using Written Examinations. 
We would like to thank Professor Andy Friedman and Christina Williams of PARN for 
working with the IAESB in the finalization of the Q&A publication. 
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The publication does not amend or override the International Education Standards (IESs) the 
texts of which alone are authoritative. Reading this Q&A is not a substitute for reading IES 6. 
The Q&A is not meant to be exhaustive and reference to the standards themselves should 
always be made. This publication does not constitute an authoritative or official 
pronouncement of the IAESB.  
 
QUESTIONS AND ANSWERS  
 
1. Introduction 
 
Q1: What are our responsibilities as an IFAC member body?  

IFAC member bodies are required to formally assess whether aspiring professional accountants 
have achieved an appropriate level of professional competence that is needed to perform a role 
of a professional accountant. International Education Standard (IES) 6, Initial Professional 
Development -- Assessment of Professional Competence prescribes the requirements for IFAC 
member bodies to formally assess that aspiring professional accountants have achieved the 
appropriate level of professional competence, drawing on the outcomes of a range of 
assessment activities that are undertaken during Initial Professional Development (IPD). When 
performing an assessment IFAC member bodies shall design assessment activities that have 
high levels of reliability, validity, equity, transparency, and sufficiency within professional 
accounting education programs. In addition IFAC member bodies shall base assessment of 
professional competence on verifiable evidence1.  

 
Q2: What is professional competence?  
Professional Competence is the ability to perform a role of a professional accountant to a 
defined standard. Professional competence consists of technical competence, professional 
skills, and professional values, ethics, and attitudes2. The appropriate level of professional 
competence will vary, depending on such factors as the complexity of the environment, the 
complexity of tasks, the variety of tasks, required specialist knowledge, influence on the work of 
others, reliance on the work of others, level of autonomy, and required level of judgment. 
 
Q3: What does it mean to formally assess professional competence?  
Formally assessing professional competence may be undertaken in a variety of ways, including:  

• A single multi-disciplinary examination conducted by the end of IPD;  
• A series of examinations that focus on specific areas of professional competence, 

conducted throughout IPD; or 
• A series of examinations and workplace assessments conducted throughout IPD3. 

                                                 
1  For a complete text of the standard, see IES 6, Initial Professional Development -- Assessment of Professional 

Competence (2012), which can be downloaded from http://www.ifac.org/education/publications-
resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17. 

  
2  Ibid. 
3  For a complete text of the standard, see IES 6, Initial Professional Development -- Assessment of Professional 

Competence (2012), which can be downloaded from http://www.ifac.org/education/publications-
resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17. 

http://www.ifac.org/education/publications-resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17
http://www.ifac.org/education/publications-resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17
http://www.ifac.org/education/publications-resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17
http://www.ifac.org/education/publications-resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17
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Q4: If in a start-up situation, what should be considered?  

The setting and administration of a professional examination program is a costly and involved 
process. It requires the participation of a number of qualified individuals as examiners, 
reviewers, and markers. In the very early years, a member body may lack the resources to 
establish and administer its own examination process. Two alternatives to having a totally self-
designed system would significantly reduce the costs. 

One alternative is to seek affiliation with an existing member body for the use of some of its 
examinations. The increasing internationalization of accounting, auditing, and ethical standards 
makes it feasible to use the examinations of established organizations. These examinations 
may be supplemented by local papers where differences exist, such as taxation or law. At the 
present time, several IFAC member bodies and associate members already assist member 
bodies in different parts of the world in the preparation and marking of examination papers. 

If examination papers are adapted from or provided by organizations external to a member 
body, the nature of the arrangement and the degree of fit with the objectives of the organization 
will require careful examination to ensure that the standards are those which agree with the 
objectives of the member body. 

Another alternative is for the member body to join forces with one or more other member bodies 
in neighboring countries to jointly develop and administer common examinations. The option 
would significantly reduce costs for individual bodies and it would also result in greater 
autonomy for a participating member body. It is also helpful to contact local Universities to tap 
into the expertise available in developing and marking examinations. The local member body 
can provide more input in a joint development process than in one that involves the use of 
examinations tailored to the program of another member body4. 

 
 
2. Governance and Oversight of the Examination Process 
 
Q5: What are the broad policy decisions we need to make? 
The first decision that you will need to make include: 
• Which body will oversee the development and administration of examinations? What 

sub-bodies are needed? What will the chain of responsibility look like? 
• What policies need to be in place to guide the development and administration of the 

examination? 
• What procedures will you implement to ensure that issues of independence, conflict of 

interest and confidentiality are properly dealt with? 

Once these are in place you will need to consider: 

                                                 
4  For more information on issues relating to the development a professional accountancy body, see the IFAC 

publication, Establishing and Developing a Professional Accountancy Organization, which can be downloaded 
from http://www.ifac.org/publications-resources?publication-
type=20&source=35&issues=&language=87&sort=date&x=18&y=10. 

  

http://www.ifac.org/publications-resources?publication-type=20&source=35&issues=&language=87&sort=date&x=18&y=10
http://www.ifac.org/publications-resources?publication-type=20&source=35&issues=&language=87&sort=date&x=18&y=10
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• What is the scope and format of the examination going to be? Who will write and 
approve it? How will this process be managed? 

• What security plans will you need to ensure the examination remains confidential before 
the examination date? 

• How much control do you wish to have over the examination writing centre? Will you 
outsource to externally-run examination centres?  

• Who will mark the examination? What procedures need to be in place to ensure marking 
is fair and consistent? 

• How will you determine the passing standard, approve the marks and notify candidates 
of their results5? 

Q6: What should be considered in the overseeing the examination process? 
In overseeing the examination process the following should be addressed: 
 
Oversight boards. An Education Board is typically established to provide oversight of the 
examination process and broad policy decision-making. This Board operates at a high level 
within a professional body, and comprised of elected or appointed members of the body – 
usually between 5 and 10 members. This Board may be a standing committee of the Council or 
Board of the body, but it can also be an autonomous entity or one that has authority under the 
laws of the country. The Education Board’s responsibilities are related to strategic policies and 
standards. This may cover matters regarding education and syllabus development, pre-
admission education, practical experience, and accreditation.  
 
Frequently, the responsibility for the actual development and marking of the examination is 
delegated to a subcommittee of the Education Board such as an Examinations Board. This 
Board usually has responsibility for: ensuring standards are maintained across the examination 
process; approving methods of work by examiners and assessment criteria; reviewing the 
efficiency and timeliness of processes; reviewing, moderating and endorsing examination 
results; agreeing to feedback methods; being the point of appeal for all examination issues. The 
Examinations Board usually has 5 to 12 members who are often academics with appropriate 
knowledge and free of conflicts of interest6. 
 
Independence, conflicts of interest, and confidentiality.  The integrity of the examination 
process starts with the governance structure. The Education and Examinations Boards are 
independent groups that act in the best interests of the profession as a whole. It is important 
that these Boards have Terms of Reference that clearly establish their independence. Board 
members must continually demonstrate independence and confidentiality, and awareness of 
potential conflicts of interest. Annual sign offs and follow up processes to investigate reported 
instances of conflicts of interest are used to monitor the independence and integrity of Boards7.  
                                                 
5  For more information on broad policy issues of a professional examination, see the IAESB International 

Education Information Paper, Development and Management of Written Examinations. Based on the Practices of 
Selected IFAC Member Bodies, which can be downloaded from http://www.ifac.org/publications-
resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
6  Ibid. 
7  For more information on broad policy issues of a professional examination, see the IAESB International 

Education Information Paper, Development and Management of Written Examinations. Based on the Practices of 

http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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Processes for selecting authors, reviewers, and markers. Examinations Boards are 
comprised of authors and reviewers of examination questions. Generally these Boards are 
formed at least 6 months before the examination questions are finalised and membership is 
rotated to reduce the risk of question predictability. 
 
Recruiting and maintaining a pool of suitable authors and reviewers requires on-going effort. 
Often professional bodies hold a structured question-writing workshop for potential authors.  
 
Criteria for selecting authors include: consideration of technical competence and experience; 
good writing ability; familiarity with content been examined; ability to create original questions; 
academic assessment writing experience; understanding of the examination specifications8. 
 

3. The Development of the Examination 
 
Q7: What issues need to be considered in developing an examination? 

In developing the examination the following issues should be considered: 

Assessment Principles. The principles of reliability, validity, sufficiency, equity, transparency 
and sufficiency relate to developing examinations. In developing an examination it is important 
to consider both reliability and validity. An examination will be reliable if it consistently produces 
the same result, given the same set of circumstances. An examination is said to be valid if it 
measures what it was intended to measure. There is usually a degree of trade-off between 
reliability and validity. Those examinations which are 100% reliable (such as a multiple-choice 
test) tend to be less valid as they cannot test higher order skills. Essay or case questions may 
test higher order skills but can be unreliable as two examiners can arrive at different scores for 
the same answer. A partial answer to this trade-off is to use a variety of different types of 
examinations. 

An equitable examination is fair and without bias. There are many ways to increase equity, 
including, for example: offering on-line examinations so that individuals without access to 
computers with high processing speed are able to participate; constructing written examinations 
based on assumptions of cultural knowledge that are shared by all individuals being assessed.  

A transparent examination is one where when details of an assessment activity, such as the 
competence areas to be assessed and timing of the activity, are disclosed publicly. The 
communication needs to be open, accessible, and accepted as credible to instill confidence in 

                                                                                                                                                             
Selected IFAC Member Bodies, which can be downloaded from http://www.ifac.org/publications-
resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
8  For more information on the selection of authors/reviewers of a professional examination, see the IAESB 

International Education Information Paper, Development and Management of Written Examinations. Based on 
the Practices of Selected IFAC Member Bodies, which can be downloaded from http://www.ifac.org/publications-
resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 

http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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the activity. Transparency in the setting and conduct of examinations includes communicating to 
candidates matters relating to the development, marking, and management of the examination. 
 
An examination that meets the principle of sufficiency if it (a) has a balance of depth and 
breadth, knowledge, and application, and (b) combines material from different areas applied to a 
range of situations and contexts9.   
 
Knowledge versus competency-based examinations. Knowledge-based examinations focus 
on whether a candidate has obtained the professional knowledge required to perform the 
required tasks as a professional accountant. This might be a direct test of knowledge through 
restatement of memorised facts or a test of the application of knowledge in complex but 
theoretical questions. Competency-based examinations focus on whether the candidate is able 
to perform a role to a defined standard. Professional Competence may be assessed through 
workplace performance, workplace simulations, written and oral examinations, and self-
assessment.  
 
Since the mid-1990s professional accounting bodies have adopted a competence-based 
approach to assessment. While knowledge changes rapidly, core competence will remain 
relevant for far longer10. 
 
Types of Examinations. Written examinations are nearly always used as part of the overall 
assessment package and these can be: 
• Closed-book – candidates are not allowed to take notes, books or other references into 

the examination room; and 
• Open-book – candidates are allowed to refer to any material they wish to consult to 

answer questions11. 

Question types. Written examinations are commonly used by IFAC member bodies. Question 
types include: multiple choice; single-subject short answer; multi-subject; integrated cases; 
comprehensive cases; workplace simulations.  
 
Applying the assessment principles to develop an examination and choose the type of 
examination will influence the choice of types of question. Assessing competence rather than 
knowledge typically relies on a simulation of a real work environment, which usually means the 
use of case questions which allow for the testing of higher order thinking skills such as 
professional judgment. It is generally believed that multiple-choice questions are best suited for 
                                                 
9  For more information on the principles of assessment, see IES 6, Initial Professional Development -- Assessment 

of Professional Competence (2012), which can be downloaded from http://www.ifac.org/education/publications-
resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17. 

 
10  For more information on knowledge-based versus competency-based assessments, see the IAESB International 

Education Information Paper, Development and Management of Written Examinations. Based on the Practices of 
Selected IFAC Member Bodies, which can be downloaded from http://www.ifac.org/publications-
resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
11  For more information on types of examinations, see the IAESB International Education Paper, Assessment 

Methods, which can be downloaded from http://www.ifac.org/publications-resources?publication-
type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 

http://www.ifac.org/education/publications-resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17
http://www.ifac.org/education/publications-resources?publication-type=203&source=31&issues=&language=87&sort=date&x=35&y=17
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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testing knowledge. Assessments should test basic theoretical knowledge as well as the practical 
application of knowledge12. 
 
Q8: What is involved in the examination development process?  
 
Following the appointment of experienced authors and reviewers who will also sit on the 
Examinations Board, and once you have made the decisions regarding the scope and content 
of the examination, the examination will need to be developed. This process should begin with 
the creation of clear examination development guidelines for authors and reviewers who will 
then draft the examination questions, review those questions, and finally approve the 
examination13.  
 
Guidance for authors and reviewers. Examination authors should be provided with a detailed 
guide on what is required. This might include: 
• The coverage of the examination; 
• Acceptable question types; 
• Number of marks available; 
• Delivery deadlines; and 
• Remuneration rate. 

Authors might be reminded to only use original questions, to avoid the need for lengthy or 
tedious calculations, to ensure the plausibility of case study question scenarios, to avoid gender 
bias or stereotyping in scenarios, to consider the length of time available to answer questions, 
and to use clear directive words to state what is required by way of an answer14.  
 
Drafting and review. It is not unusual for authors to be provided with past examination papers 
to give both examples of appropriate questions and to ensure coverage of the syllabus over a 
period of time. 
 
Once drafted, authors might be asked to review the questions carefully for ambiguities, unstated 
assumptions or incomplete data, as well as to consider the appropriateness of marks assigned 
in terms of difficulty, length and importance of the topic in the curriculum. 
 
Examination approval. This approval may come from the Examinations Board, the Education 
Board, or a specially-appointed sub-committee. The final approval of the examination evaluates 
how well it tests the knowledge, skills and competencies set out in the syllabus or competence 
map.  
 
The evaluation should consider: 
                                                 
12   For more information on the development of the professional examination, see the IAESB International 

Education Information Paper, Development and Management of Written Examinations. Based on the Practices of 
Selected IFAC Member Bodies, which can be downloaded from http://www.ifac.org/publications-
resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
13  Ibid. 
 
14  Ibid. 

http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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• The topics covered in relation to the syllabus; 
• The difficulty of the questions in relation to the testing objectives of the examination; 
• The extent to which the same or similar questions have previously been used; 
• The length of questions and time needed to respond; 
• The clarity of questions and instructions; 
• The potential for alternative acceptable answers; and 
• The weighting and distribution of marks. 

The examination approval process may also include desk-top editing of the examination paper 
to ensure appropriate visual layout, correct spelling and grammar, and clear and unambiguous 
language and/or pre-testing or trial-sitting of the paper under simulated conditions by a group 
which might consist of markers, recent graduates, lecturers in the education programme, 
academics and/or members of the examination committee. 
 
4. The Delivery of the Examination 
 
Q9: What are the issues we need to consider when delivering the examination?  
Aside from the development of the examination, there are a number of decisions to be made 
regarding who can undertake it, where it will be undertaken and how it is undertaken.  
 
Candidates. To further ensure the integrity of the examination process, it is common to employ 
control measures before the date of the examination to ensure the examination is undertaken 
only by eligible candidates and under fair conditions. These measures are in addition to the 
specific security measures at the writing centre on the day. 
 
Processes will need to be decided regarding: 
• Applications to undertake the examination; 
• Approval to undertake the examination; 
• Communication of examination instructions to candidates; 
• Protection of a candidate’s anonymity; and 
• Accommodations for a candidate with special needs15.  
 
Examination Writing Centre. The main decision to be made is whether the professional body 
manages the running of the examination themselves or whether it is outsourced to an 
examination writing centre.  
 
Whichever choice is made, the following issues need to be considered: 
• Storage of materials; 
• Duties of supervisors or invigilators; 
• Security issues during the examination; 

                                                 
15  For more information on the approval of candidates, see the IAESB International Education Information Paper, 

Development and Management of Written Examinations. Based on the Practices of Selected IFAC Member 
Bodies, which can be downloaded from http://www.ifac.org/publications-resources?publication-
type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 

http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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• Announcements; 
• Emergency procedures; 
• Dealing with errors in the examination; 
• Illness of candidates; 
• Collection of examination papers; and 
• Return of materials from the writing centre. 

Security is the key issue. Many professional bodies have prepared an examination writing 
centre manual which outlines the procedures which must be adhered to by the centre16.  
 
5. The Marking of the Examination 
 
Q10: How should the examination be marked? 
The Examinations Board usually has overall responsibility for both the setting and the marking 
of the examination. Key decisions which need to be made include the approach to marking, the 
passing standard, and approval processes. 
 
Markers. There are two alternative approaches that are taken in marking examination papers: 
• A team of markers marks all answers to a particular question across all examination 

scripts to ensure consistency in the marking of the same question across all candidates; 
and 

• Individual markers mark all questions in the batch of examination scripts that is assigned 
to them. This approach requires procedures for ensuring consistency in the marking of 
the same question across all candidates. 

It is common for markers to work in teams supervised by a Team Leader, who will co-ordinate 
the marking process. Markers are trained to achieve consistency of marking17. 
 
Marking guide. A marking guide is prepared for each question in the examination paper, often 
by the author of the question. This guide is reviewed by the Examinations Board or Marking 
Team which is an important step in the quality control process. The marking guide includes a 
solution for each question and a marking grid explaining the marks to be given for each 
component. In some cases the marking guide is not finalised until after the test marking18. 
 

                                                 
16  For more information on the approval of candidates, see the IAESB International Education Information Paper, 

Development and Management of Written Examinations. Based on the Practices of Selected IFAC Member 
Bodies, which can be downloaded from http://www.ifac.org/publications-resources?publication-
type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
17  For more information on marking the examination, see the IAESB International Education Information Paper, 

Development and Management of Written Examinations. Based on the Practices of Selected IFAC Member 
Bodies, which can be downloaded from http://www.ifac.org/publications-resources?publication-
type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
18  Ibid. 

http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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Test marking. Before live marking can commence test marking should be undertaken. Each 
marker assesses a random sample of scripts and the outcomes are discussed among the 
marking team until there is consensus as to the appropriate way to mark particular questions19. 
 
Double marking and auditing. Some member bodies mark every examination paper twice and 
investigate any significant differences. Some bodies double mark only a sample of papers in 
order to save resources. Others will second mark borderline results. Where the two marks differ, 
a decision needs to be made on how to arrive at the final mark which might include taking the 
highest mark or averaging the two marks. 
 
In addition, the marks must be audited to ensure adherence to the marking guide. Some 
member bodies use senior markers to audit at least 10% of papers. Others perform random 
tests on marked examinations or rely on statistical reports prepared for each batch of marked 
papers which compare each batch to the test batch and report on distribution of marks20. 
 
Overall approval. Once marks are finalised the Examinations Board will usually prepare an 
examination report which provides an overall assessment of the candidates’ performance. A 
formal process will need to be developed to grant final approval of the results. This approval is 
given by the Education Board after a review of a variety of reports21. 
 
Passing Standard. The passing standard is commonly a percentage of marks available and is 
often 50% but can go as high as 75%. The passing standard for a member body’s examinations 
is a policy decision for the highest authority such as the Education Board although this may be 
delegated to the Examinations Board22.  

Q11: How should we inform and support candidates with their results? 
Notification procedures. Once results have been approved they are communicated to 
candidates. A decision needs to be made as to which approach will be taken regarding 
notification. This can include: 
• Forms are produced and distributed to individual candidates via registered mail; 
• Results can be accessed by the candidate via an automated telephone service by using 

a individual pass code; 
• Results are published in a national newspaper using candidate numbers instead of 

names; 

                                                 
19  For more information on marking the examination, see the IAESB International Education Information Paper, 

Development and Management of Written Examinations. Based on the Practices of Selected IFAC Member 
Bodies, which can be downloaded from http://www.ifac.org/publications-resources?publication-
type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
20  Ibid. 
 
21  For more information on approvals of marks, release of marks, and appeals, see the IAESB International 

Education Information Paper, Development and Management of Written Examinations. Based on the Practices of 
Selected IFAC Member Bodies, which can be downloaded from http://www.ifac.org/publications-
resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
22  Ibid. 

http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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• Results are made available on a secure area of the member body website; and 
• Results are sent to individual candidates via email or SMS23. 

 
Appeals. A decision needs to be made regarding the nature of any appeals procedure to be 
made available to candidates. This decision will be shaped by the philosophy and the culture of 
the member body. 
 
Approaches to appeals vary, and include: 
• No appeals allowed; 
• Appeals only allowed in cases where the candidate feels there performance was 

adversely affected by exceptional personal circumstances; 
• Appeals will result in verification that the proper procedures have been followed rather 

than a remark; and 
• Appeals for complete remark are allowed for a fee, along with a report on the individual’s 

performance on each question24. 
 
Publication of results, examinations and solutions. Most member bodies report the overall 
results of the examination to the public via their journals and press.  
Many make public the paper and suggested solutions. This might be made available free of 
charge or the material might be sold along with discussion on overall performance25. 

 

 

                                                 
23  For more information on approvals of marks, release of marks, and appeals, see the IAESB International 

Education Information Paper, Development and Management of Written Examinations. Based on the Practices of 
Selected IFAC Member Bodies, which can be downloaded from http://www.ifac.org/publications-
resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8. 

 
24  Ibid 
 
25  Ibid 
 

http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
http://www.ifac.org/publications-resources?publication-type=20&source=31&issues=&language=87&sort=date&x=18&y=8
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This document was prepared by the Staff of the International Accounting Education Standards Board 
(IAESB). 

The IAESB develops education standards, guidance, and information papers on pre-qualification 
education, training of professional accountants, and continuing professional education and development.  

The objective of the IAESB is to serve the public interest by setting high-quality education standards for 
professional accountants and by facilitating the convergence of international and national education 
standards. 

-------------------- 

The structures and processes that support the operations of the IAESB are facilitated by the International 
Federation of Accountants (IFAC). 

International Education Standards, Exposure Drafts, Consultation Papers, and other IAESB publications 
are published by, and copyright of, IFAC.  

The IAESB and IFAC do not accept responsibility for loss caused to any person who acts or refrains from 
acting in reliance on the material in this publication, whether such loss is caused by negligence or 
otherwise. 

The IAESB logo, ‘International Accounting Education Standards Board, ‘IAESB’, ‘International Education 
Standards’, ‘IES’, the IFAC logo, ‘International Federation of Accountants’, and ‘IFAC’ are trademarks and 
service marks of IFAC. 

Copyright © [November 2012] by the International Federation of Accountants (IFAC). All rights reserved. 
Permission is granted to make copies of this work provided that such copies are for use in academic 
classrooms or for personal use and are not sold or disseminated and provided that each copy bears the 
following credit line: “Copyright © [November 2012] by the International Federation of Accountants (IFAC). 
All rights reserved. Used with permission of IFAC. Contact permissions@ifac.org for permission to 
reproduce, store or transmit this document.” Otherwise, written permission from IFAC is required to 
reproduce, store, transmit, or make other similar uses of this document, except as permitted by law.  
Contact permissions@ifac.org. 

 

Published by: 

http://www.ifac.org/Education/
mailto:permissions@ifac.org
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