
IFAC Education Committee Meeting                                                         Agenda Item 4.1 
October 2005 – Kuala Lumpur, Malaysia 

  Page 1 of 16 
 

 
 
 
ETHICS EDUCATION  
 
 
 
Approaches to the development and maintenance of 
professional values, ethics and attitudes in accounting 
education programs 
 
 
An International Federation of Accountants project 
 
 
 
 
 
 
PROJECT REPORT 
 
 
 
AUTHORS 
 
Philomena Leung (Deakin University) 
Barry J Cooper (RMIT University) 
Steve Dellaportas (Ballarat University) 
Beverley Jackling (Deakin University) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



IFAC Education Committee Meeting                                                         Agenda Item 4.1 
October 2005 – Kuala Lumpur, Malaysia 

  Page 2 of 16 
 

ACKNOWLEDGEMENTS  
 
We would like to express our sincere gratitude to the IFAC Education Committee Ethics 

Task Force: Henry Saville, Chair of the Education Committee, Warren Allen (former 

Chair, Education Committee), David Hunt, R Bupathy, Ann Johns, and in particular, 

Claire Egan, Technical Manager, IFAC Education Committee.   We would also like to 

thank Professors Steve Albrecht and Peter Wolnizer of the Education Committee, who 

have provided time and advice to support the project.   

 

The project team is also indebted to the IFAC Education Committee as a whole, which 

demonstrated its foresight and leadership in sponsoring the project.  We would like to 

specially thank the member bodies of IFAC.  In particular, we thank the Certified General 

Accountants’ Association of Canada (CGA Canada), The Institute of Chartered 

Accountants in Scotland (ICAS), The Association of Chartered Certified Accountants 

(ACCA) and CPA Australia, which have provided extra support for consultation and 

additional funding to finance the global focus groups. We also wish to note our 

appreciation to the Institute of Chartered Accountants of Scotland who provided some 

timely advice and support in the initial stages of the project.   

 

The project’s success is also attributable to the large number of participants who made 

available their time to complete our surveys, to participate in our focus group discussions 

and to be interviewed.  The project team would like to thank them for their 

encouragement and their unfailing support. A list of the participants is acknowledged in 

Appendix 6 of this report. 

 

The project team would also like to thank their respective institutions: Deakin University, 

RMIT University and La Trobe University, which have supported the project in various 

ways. 



IFAC Education Committee Meeting                                                         Agenda Item 4.1 
October 2005 – Kuala Lumpur, Malaysia 

  Page 3 of 16 
 

THE RESEARCHERS 
 
Professor Philomena Leung (Project Leader) 
 
Professor Philomena Leung has held positions as an auditor in Hong Kong and as a 

senior academic in HK Polytechnic University (1976-1990). In Hong Kong, she designed 

and led a team of academics in the development of a final year compulsory course 

Ethical Issues in Accountancy for the accountancy degree at Hong Kong Polytechnic 

University. In Australia, Philomena was recruited by Victoria University of Technology as 

senior lecturer in accounting and finance in 1990, and was subsequently promoted to 

associate professor in 1992.  In 1995, Philomena joined RMIT University to design, 

develop and co-ordinate a compulsory subject in accounting ethics for the 

undergraduate program – the first such compulsory subject of its kind in an Australian 

accounting degree. 

 

Philomena has a Ph. D in accounting ethics and has undertaken a number of research 

projects in the areas of auditing, ethics and accounting education, has presented at 

numerous conferences, published a number of articles in professional and academic 

journals, and is lead author of an auditing textbook.  In 2004, Philomena accepted a 

Chair in Accounting at Deakin University and is currently the Acting Head of the School 

of Accounting, Economics and Finance. 

 
Professor Barry J. Cooper 
 
After gaining experience as an auditor, Barry joined RMIT University in 1972 where he 

taught auditing and financial accounting.  In 1987, he joined the Hong Kong Polytechnic 

University as Head of the Department of Accountancy for four years.  After returning to 

Melbourne, Barry was appointed Head of Accountancy at RMIT University until late 

1997, when he took leave and joined CPA Australia, as National Director - Member 

Services. During his time at CPA Australia, Barry was responsible for the operations of 

the CPA Divisions throughout Australia and Asia and also for the CPA’s continuing 

professional development business.  Barry, who has a Ph D in accounting education, 

returned to RMIT University in December 2000, where he now teaches auditing and 

professional ethics. He also pursues his research interests in the areas of auditing, 

professional ethics and accounting education and has also co-authored several books.  



IFAC Education Committee Meeting                                                         Agenda Item 4.1 
October 2005 – Kuala Lumpur, Malaysia 

  Page 4 of 16 
 

  

Associate Professor Steven Dellaportas 
 
Prior to joining academia, Steven worked in public practice, specialising in business 

services.  Steven commenced his academic career in 1991 and has taught both 

undergraduate and postgraduate students in ethical issues in accountancy, auditing, 

forensic accounting, financial accounting and managerial accounting.  In recent years, 

Steven has developed an increasing interest in accounting ethics, which is now his 

major field of teaching and research and has completed a Ph D thesis on ethics and 

accounting education.   Whilst at RMIT University, Steven taught ethics and 

subsequently was appointed senior lecturer at Latrobe University.  In 2005, Steven was 

appointed Associate Professor at the University of Ballarat.  He is also lead author of a 

textbook on accounting ethics. 

 
Associate Professor Beverley Jackling 
Beverley Jackling is Associate Professor in Accounting at Deakin University. Beverley 

has a PhD in accounting education and has taught a range of accounting subjects, 

including financial and management accounting, at both undergraduate and 

postgraduate level.  She has also had responsibility for developing distance education 

and other teaching materials that enhance the quality of the educational experience of 

tertiary students and is the lead author of a major textbook in accounting for use at both 

undergraduate and postgraduate levels. Beverley’s research profile in accounting 

education includes publications in international journals, national and international 

conference presentations, research grant successes, media releases and a number of 

current research projects. 

 

RESEARCH ASSISTANTS 
Heather Leslie 
Heather Leslie is a research assistant in the School of Accounting, Economics and 

Finance at Deakin University.  Heather has experience in working on a number of 

research grant applications and projects at Deakin University and has been a key 

support   person for this project.   

 



IFAC Education Committee Meeting                                                         Agenda Item 4.1 
October 2005 – Kuala Lumpur, Malaysia 

  Page 5 of 16 
 

Greg Tangey 
Greg Tangey is a research assistant in the School of Accounting, Economics and 

Finance at Deakin University.  He has assisted in the qualitative analyses.  



IFAC Education Committee Meeting                                                         Agenda Item 4.1 
October 2005 – Kuala Lumpur, Malaysia 

  Page 6 of 16 
 

EXECUTIVE SUMMARY 
 
 
The deliverables of the research include this research report itself, a proposed 

International Education Guideline (IEG 10), a CD Rom containing the Toolkit which 

supports the IEG and a range of other resources included in the chapters and the 

appendices.  A listing of the Table of Contents of this report follows this Executive 

Summary. 

 

Chapter 1 
Chapter 1 discusses an overview of the project, with the details of its aims and 

objectives (deliverables). These deliverables include: 

 

• An inventory and analysis of different practices, methods and content of 

accounting ethics education; 

• A well researched framework of ethics education and development models and 

good practice guides at pre-qualification and entry level; 

• A well researched framework for continuing post-qualification development; 

• Advice on institutional strategies, choices, and policies for implementation; 

• An analysis of applications to academic study, practical experience and 

assessments of professional competence to align with IES statements and 

IFAC’s mission; and 

• A database of ethics support resources for both pre-qualification programs and 

post-qualification development. 

 

 

Chapter 2 
Chapter 2 introduces the relevant literature in a concise summary, highlighting the 

overall approach of the project.  It also describes the research methodology, including 

the definitions, key concepts which governed the project design, and the detailed 

research methods for data collection and analyses.  IFAC, in commissioning the 

research, has identified a number of deliverables which form the basis of the research 
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output.  These deliverables, which have been listed above, forms the underlying 

rationale for the research methods used. 

 

IES 4 Professional Values, Ethics and Attitudes recognizes the different environments, 

different cultures and regulatory requirements [para. 3] of IFAC’s 160 member bodies 

(118 countries).  To assist adoption by member bodies, this project considers the 

fundamental professional values and ethics in IES 4, as applicable to a worldwide 

audience.  The approach contains a number of methods, so that member bodies may 

adopt a particular method(s) of implementation as appropriate, while satisfying a 

minimum standard in accordance with IES 4.   

 

The output of this research project is informed by the analyses and results of the 

following research methods.     

 

• Resource development:  

The researchers have carried out a wide ranging literature search and 

discussions and debates on ethics education to evaluate the body of knowledge, 

the topics and contextual issues, the delivery, and appropriate learning aids, in 

order to derive an appropriate range of ethics resources for IFAC member 

bodies.     

 

• Identifying existing ethics education policies of IFAC member bodies: 

An online survey (Survey 1) of all IFAC member bodies was undertaken to 

identify, assess and analyze existing ethics education elements within current 

pre-qualification programs, which include educational and other developmental 

activities.  The researchers examined the objectives embodied in these 

programs, the structures/formats of such programs (distance, face-to-face 

learning, examination or practical orientation, supervised, etc). 

 

• Identifying issues relating to ethics education 

A second international online survey (Survey 2) of users and providers of 

accounting education, and in particular ethics education, was also conducted.  

The population includes academics and ethics experts, and users such as 

accountants, business executives and regulators.  The survey investigated the 
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features and issues related to existing ethics education, and the perceptions of 

ethics education in general.  This online survey was administered to a databank 

of individuals developed for the purpose.     

 

Both surveys examined pre-qualification and post-qualification programs and 

courses that involve ethics, identified the issues related to such programs, and the 

perceptions of users in respect of their effectiveness.  Opinions from experienced 

individuals from academe, industry and the profession have been gathered and 

analyzed.   The primary analyses of both surveys were quantitative. 

 

• Semi-structured interviews and focus groups discussions with stakeholders. 

It was also considered necessary to undertake face-to-face interviews with 

personnel involved in ethics education, managers, representatives from member 

bodies and corporate executives.  These interviews enrich the thinking 

developed from the results of the surveys and identify further matters regarding 

the implementation of ethics educational initiatives which are not readily 

disclosed from the surveys.  The researchers recognize the practicality of the 

wide spread membership of IFAC and developed plans for focus group 

discussions held with stakeholders in regions such as Asia, Europe, and in the 

Indian sub-continent.  The researchers broadened the original plan of conducting 

20 interviews by actively seeking opportunities and making arrangements in 

order to conduct world-wide focus group meetings.  In addition to focus groups, 

the researchers carried out face to face interviews and telephone interviews, 

especially with personnel whom the researchers consider appropriate due to 

regional representation, professional types or expertise.   The interviews and 

focus groups discussions form the foundation for the qualitative analyses of the 

project.  

 

In addition to the IFAC funding, extra financial support was successfully sourced 

from two of the member bodies to help fund the qualitative data collection through 

focus groups and interviews.  
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Chapter 3 
Chapter 3 discusses the first set of findings.  The role of ethics education and related 

issues are discussed to set the scene and help readers to appreciate the background 

and need for ethics education.  Following a review of the relevant literature, readers are 

provided with the perceptions of member bodies and other professional accountants with 

respect to ethics education.  Chapter 3 satisfies the background analyses of all 

deliverables. 

 

Based on a review of the literature concerning accounting ethics and ethics education, 

this Chapter reports the first set of the research findings of the perceptions of member 

bodies and other individuals.  The following key findings are noted: 

 

• Conflict of interests, including self-interest threats are the most likely occurring 

ethical issues faced by accountants in public accounting practice and business 

entities and is also relatively significant in the government and not-for-profit 

sectors.   

• Earnings management issues are believed to be more commonly faced by 

accountants in business entities than in accounting practices or the government 

or not-for-profit sectors.   

• Representatives of the member bodies in Asia Pacific and in the MAS regions 

were more inclined to believe that self interest was the very likely factor 

contributing to ethical failure, than those from other regions. 

• Individuals in the MAS region were also more concerned about the lack of ethical 

sensitivity and failure to make proper professional judgement, leading to ethical 

failures.   

• From the findings, key ethics threats suggested are: self-interest, failure to 

maintain objectivity and independence, improper leadership and poor 

organizational culture, lack of ethical courage to do what is right, lack of ethical 

sensitivity and failure to exercise proper professional judgement.  

• Most respondents agree that ethics should be learned as a form of  life-long 

professional development. 

• Good ethics education means requiring learners to think critically before making 

decisions with ethical implications. 
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• Most respondents disagree that ethical standards of individuals cannot be 

changed or improved.   

• Individuals strongly believe the need for ethical courage to translate values into 

action, and ethical behaviour can only be maintained where leaders are model of 

ethical behaviour. 

• There was a strong consensus that ethics should be learned as part of the pre-

qualifying programs and that ethics should be a dedicated unit and integrated 

within other units of study in pre-qualifying programs. 

• There is also a strong belief that professional accounting bodies have a 

significant role in ethics education and that the nature ethics education should be 

prescribed. 

• Many interviewees also believe that ethics education should be introduced as 

part of a broader program to develop accountants’ professional values, ethics 

and attitudes.  

 

This Chapter sets the scene for the remainder of the chapters in the research report.  

There is positive feedback in relation to the need and scope of ethics education for 

accountants.  Moreover, there is a general belief that ethics education is necessary to 

ensure the range of ethical issues faced by accountants in public practice, business 

entities, the government and not-for-profit sectors are dealt with.  The scope of ethical 

issues identified by respondents also provides an indication of the direction for ethics 

education.  Professional bodies are generally satisfied with the support that they provide 

to members.  However to undertake a significant role in ethics education, professional 

bodies should consider the continuing nature of ethics education, so that both pre-

qualifying and post-qualifying programs offer ethics education as a life long or career 

long learning.   

 

  

Chapter 4 
Chapter 4 is a review of an inventory and the analyses of current practices; including the 

review of good practice research in relation to professional accounting at pre-, entry and 

post-qualifying levels.  Chapter 4 provides the details of deliverables 1, 2 and 3. 
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The overall objective of this chapter is to examine the current and perceived good 

practice in relation to ethics education and to relate these practices to the responses of 

IFAC member bodies and other research findings based on surveys and interviews.  As 

is evident from the literature, curriculum change is generally an evolutionary rather than 

revolutionary process and while there is growing evidence of business schools and IFAC 

member bodies responding to the call for greater ethics coverage in their programs, 

much still remains to be done.  It is noteworthy, however, that IFAC member bodies who 

responded to Survey 1 expressed very strongly the view that ethics education is 

necessary to: 

• develop a sense of ethical responsibility for future accountants; 

• improve the moral standards and attitudes of future accountants; 

• develop the problem solving skills that have ethical implications; and to  

• develop a sense of professional responsibility or obligations. 

The member bodies also agreed that ethics education should achieve the objectives of 

sensitising and deepening accountants’ understanding of ethical issues, and in 

developing a knowledge and understanding of the Code of Ethics.   Ethics education is 

also seen to be important as a means to respond to the public calls for greater ethics 

awareness.   

Survey 1 considers current practice by examining the member bodies’ qualification 

systems, ethics policies and requirements at entry and pre-qualifying levels, and 

identifies the extent of ethics education and development embedded within the current 

programs.   In summary, the state of ethics education and development in the current 

pre-qualifying programs of IFAC member bodies can be described as follows: 

• Pre-qualification systems of IFAC member bodies are diverse. Ethics education 

and development tend to be integrated within the pre-qualification programs, 

albeit most were not extensive but at or below the 10% content level. 

• The extent of ethics education appears to be dependent on the ‘space’ it 

constitutes in pre-qualifying programs.  Ethical concepts are more liberally 

covered where ethics is more than 10% of the pre-qualifying programs.  On the 
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other hand, most bodies tend to focus on the code and issues directly related to 

financial services.    

• Most member bodies and other ethics education experts and accountants were 

in agreement with respect to the objectives of ethics education. 

• However a comparison of the perceptions of individuals responding to Survey 2 

and the practices of IFAC member bodies regarding ethics education in pre-

qualifying programs (as indicated by Survey 1) shows that there are some areas 

of differences, although this is mainly in terms of the extensiveness of the 

coverage of particular areas.  

Individuals who responded to Survey 2 regarding the objectives of ethics education at 

post-qualifying level felt most strongly that ethics education at post-qualifying levels 

would enable accountants to achieve the following objectives, namely: 

• to support and deepen accountants’ understanding of professionalism and 

develop skills in ethical judgement; 

• to help accountants manage and withstand ethical dilemmas and to maintain 

their ethical standards and attitudes; 

• to reinforce practice consistent with the professional code and to help 

accountants choose ethical priorities; and 

• to regain public confidence in accounting and to appreciate the importance of 

learning ethical conduct in the workplace. 

Member bodies were asked to indicate how ethics education was incorporated within 

their CPD programs.  It appears from the survey data that many professional bodies 

have been relatively passive in their approach on this matter.  The most frequent 

response is that ethics development is ‘generally encouraged only’.  While there are 

variations in CPD offerings in ethics by the member bodies, there was a general 

consensus that ethics development and training is important and are number of 

significant ethical issues faced by professional accountants were identified. The 

important topic rated by all regions was issues of conflicts of interest, such as self-

interest and self-review threats.  In general, both member bodies and other individuals 
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agree on the importance of topics for CPD such as issues of conflicts, ethical threats and 

safeguards, earnings management issues, and ethical decision-making skills.  Of slightly 

less important are topics concerning forensic accounting and auditing.  Whistle-blowing 

is regarded as less important by member bodies than as perceived by others.    

Interviewees and focus group participants also expressed feedback that a strong 

emphasis needs to be placed on ethics education, even at the expense of technical 

training.  Respondents made frequent references to the importance of building strong 

foundations of ethics at the pre-qualifying level and supported by compulsory ethics 

elements in CPD programs.   

Chapter 5 
Chapter 5 consolidates the detailed findings with relevant literature and reviews, and 

discusses the frameworks of applications to academic study, including setting objectives, 

learning and assessment methods.  Chapter 5 leads on to the recommendations of the 

research team for a composite flexible framework which helps member bodies to apply 

IES 4 with a respective degree of complexity and developmental needs.  Chapter 5 

satisfies deliverable 5. 

 

This Chapter has considered the different approaches to ethics education and from 

analysing good practice has determined the appropriate objectives of ethics education 

and the issues in teaching and assessing it.  Chapter 5 brings together the essence of 

the research findings and the issues relating to ethics education.  Research findings 

from Chapters 3 and 4 show that member bodies and other individuals expressed a 

strong consensus relating to the importance of ethics education.  There was also 

evidence of a strong support for a compulsory element of ethics in pre-qualifying 

programs, in addition to an integrated approach to cover ethics in all other areas of 

learning (e.g., Tables 3.5, 3.6, 3.7).   

 

Based on this analysis, supported by the literature and comments from a range of 

interviewees, Chapter 5 lays out a flexible approach for the delivery of ethics education 

by member bodies.  In particular an Ethics Education Framework is presented that 

encompasses all levels of learning.  Various levels that act as building blocks can be 

implemented as follows: 
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Stage 1 Ethics knowledge 

Ethics education at this foundation stage instils in accountants fundamental 

knowledge on matters concerning professional values, ethics and attitudes.  

 

Stage 2 Ethical sensitivity 

Stage 2 applies the basic ethical principles introduced in Stage 1 to the relevant 

functional areas (e.g. auditing and taxation) of accounting practice.  

 

Stage 3 Ethical judgement  

Stage 3 is an application stage, where individuals learn how to integrate and apply 

ethics knowledge and sensitivity to derive at a reasoned and well informed 

decision.  

 

Stage 4 Ethical behaviour 

Ethical behaviour means acting on principles, not merely believing in them. 

Therefore, professional accountants have a responsibility not only to abstain from 

action that may harm others, but to actively pursue the right course of action.  

 

 

The above Ethics Education Framework is further explained in the proposed 

International Education Guideline (IEG 10) in Appendix 11.  The research team has 

reviewed and developed a range of resources including a Toolkit that will be made 

available for use by instructors, and a range of materials, literature and web based 

resources included in this report and associated appendices.  

 

               

Chapter 6  
Chapter 6 provides an aid to member bodies with advice on institutional strategies and 

plans of implementation for IES 4.  Chapter 6 meets the requirements of deliverable 4.  

Suggestions are offered to put into place institutional strategies to implement ethics 

education and this needs to be done at three different levels, namely by IFAC, the 

member institutions and the educational providers. 
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As the analysis in Chapter 6 indicates, the main drivers of an implementation strategy 

for ethics education for accountants are likely to be IFAC itself and its member bodies.  

Due to various constraints, the drive for the implementation of ethics education in 

accounting programs is not likely to come from the education providers unless it is 

prescribed in some form such as through accreditation processes.  Assuming there is 

strong support for IFAC’s position on ethics education and that member bodies regard 

the Statement of Member Obligation (SOM 2) on International Education Standards for 

Professional Accountants and other EDCOM (Education Committee) Guidance as 

important, then the key players in any implementation strategy will be the member 

bodies themselves as discussed in Chapter 6.  It is an opportunity that they can’t afford 

to miss as the profession continues down the long path of rebuilding public trust.   

 

Chapter 7 
Chapter 7 summarises the resources and databases which are of relevant interest to 

member bodies, practitioners, academics and education providers.  Chapter 7 is 

deliverable 6.  In this chapter, the important issue of resources is addressed.  If IFAC 

members and instructors world-wide are to take up the challenge of implementing ethics 

education as part of the educational process for qualification of accountants and ongoing 

professional development, then provision of resources is a key issue.   

 

From the literature, a number of resources are identified, which demonstrate that ethics 

can be taught.  In particular, a recent edition of Issues in Accounting Education provides 

a range of valuable resources.  The American Accounting Association has also identified 

a range of resources and the means to access these are noted above.   

 

Sample programs are also listed, including one currently being taught by an educational 

provider.  As mentioned previously, a Tool Kit to assist instructors has been developed 

by the project team and a selection of useful websites is listed in Appendix 9.  In 

developing programs for learners in different countries, instructors and IFAC member 

bodies will nevertheless have to use their professional discretion on what resources are 

useful for their particular ethics program.  
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Finally, in the Appendices at the end of this report is a range of information and 

resources including: 

• The proposed IFAC Ethics Education Framework 

• Survey 1 instrument 

• Survey 2 instrument 

• Focus group discussion questions 

• Interview questions 

• List of participants for Survey 1, interviews and focus groups 

• Cultural classification (Hofstede 1980, 2001)  

• Literature on the ethics coverage of some non-accounting disciplines 

• Resources – relevant ethics websites 

• Samples of Ethical Decision-making Models  

• Proposed IEG 10 

 
 

 

                                                                                   
      
 
 
 
 
 
 
 
 
          
 


