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Introduction 
2.1 The aim of this paper is to assist the IAESB in its discussion on the issues related to 

revising the Framework for the International Education Statements. 
 

Background   
2.2 The Framework for International Education Statements was published in October 

2003 as the IFAC Education Committee, which issued non-authoritative education 
accounting education guidelines, was being succeeded by the International 
Accounting Education Standards Board (IAESB).  The IAESB has the authority to 
publish international education standards, and also publishes education practice 
statements (designed to provide help for implementing standards) and education 
papers (designed to promote discussion and debate). The 2003 Framework document 
was a bridge between the IAESB’s planned operating framework and the 
predecessor IFAC Education Committee’s operating framework.  The Framework 
describes the objectives and terms of reference; language; mission; strategic 
objectives; nature, scope and authority of publications; consultative process; quorum 
and voting rules; development concepts used by the Education Committee; and 
glossary. 

 
2.3 The IAESB now has completed five years of experience as a board issuing 

standards, guidelines and papers; the governance process has also evolved during 
this period. Recently, the IAESB began to deliberate issues of convergence and 
compliance, which were not issues for the IFAC Education Committee during most 
of its existence.  Given this experience and evolution, the IAESB decided to conduct 
a review of the Framework. The goals are: (1) eliminating outdated or redundant 
sections; (2) updating the document to reflect the board’s experience; and (3) 
improving clarity.  Given the importance of the framework, the task force decided to 
consult with stakeholders both before any revisions were proposed and at the 
exposure draft stage.  The first stage of consultation consisted of an online survey 
and a series of focus groups.   
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2.4 This document outlines the issues covered in the survey and focus groups, reports 
key results and delineates choices for IAESB discussion.   

 
Data Quality and Interpretation 
2.5 A total of 1067 online responses to the survey were received.  A report summarizing 

the overall survey results is included with this agenda item.  The geographic 
distribution of respondents represented 107 countries and the accounting experience 
of these respondents included approximately 60 different types of accounting roles.  
The top 5 country respondents were the United States, United Kingdom, Pakistan, 
Nigeria, and India.  The rest of the country response was very broad based and 
ranged between 0% and 3% of total response.  In addition to the online responses, 
five organizations submitted hard copy survey responses and/or letters; four of these 
were in lieu of filling out the online survey, one was an addition.   

 
2.6 Further consultative work on the Framework was conducted through face-to-face 

meetings including six focus groups facilitated by Board members or their technical 
advisors and one focus group conducted by the Developing Nations Committee; a 
plenary session and follow-up concurrent session with accounting educators 
attending a joint meeting of the American Accounting Association (AAA) 
International Accounting Section and the International Association for Accounting 
Education and Research (IAEER); and the Education CAG during the period.  
Summaries of the focus group feedback are included with this agenda item. 

 
2.7 The Framework task force met in London on April 27-28, 2008 to review the survey 

and focus group results and recommend items for Board discussion; 7 of the 8 task 
force members were present; Henry Saville, IAESB Chair and David McPeak, 
IAESB Technical Manager also participated in the discussion.  Those attending 
considered both the focus group and survey responses. The survey data were also 
considered based on three categorizations: (1) organizational vs. personal responses; 
(2) primary perspectives of the respondents (e.g., auditor in public practice, educator, 
regulator, and so on); and (3) degree of familiarity with the standards.  Subgroup 
data using these categories is presented in this discussion document.  There was 
much more agreement than disagreement between the subgroups examined; 
variations were most often matters of intensity rather than direction.  Note that three 
of the subgroups include fewer than 30 responses (26 technicians; 10 non-
accountants working in oversight or regulatory bodies; and 23 users of financial 
reports). 
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Discussion 
 
Issue #1:  The Why? Question -- Objectives 

 
Feedback from Stakeholders: 
 
2.8 The first survey question asked for ratings of the importance of eight potential objectives 

of international accounting education standards.  The scale ranged from 1 = extremely 
important to 5 = not at all important.   

  
2.9 Overall and for all subgroups, respondents gave their two highest importance ratings to: 

• Improve the quality of the accounting profession (overall mean  rating = 1.42) 
• Increase public trust in the accounting profession (overall mean  rating = 1.43) 

 
2.10 While viewed as less important than the two objectives listed above, all subgroups also 

rated the remaining six potential objectives as, on average, at least somewhat important: 
• Reduce international differences in requirements to become a professional 

accountant (overall mean  rating = 2.01) 
• Reduce international differences in continuing professional development of 

accountants (overall mean  rating = 2.11) 
• Prescribe education standards for IFAC member bodies to achieve and be 

measured against (overall mean  rating = 2.06) 
• Facilitate global mobility of professional accountants (overall mean rating = 2.08) 
• Provide a basis for mutual recognition of the qualifications of professional 

accountants (overall mean  rating = 1.92) 
• Achieve worldwide convergence of accounting education standards (overall mean  

rating =  2.01) 
 

2.11 See the following two pages for subgroup results.  There was no focus group question on 
this issue, but the group in Australia included a discussion of how to define “the public 
interest” when considering education standards. 

 
2.12 Alternatives discussed at the April task force meeting in London: 

 
1.  Include only the top two objectives in the revised Framework document. 
2.  Include the top two objectives as primary objectives and acknowledge that other 

objectives also exist, including one or more examples. 
3.  Include the top two objectives as primary objectives and acknowledge that other 

objectives also exist, including all six as examples. 
4.  Include all eight objectives, without delineating any as primary. 

 
Recommendation from April task force meeting:   
 

2.13 The IAESB should consider option #1 (as support is clearly strongest for the top two) and 
option #2 (one or more examples are preferred to listing all others as the survey was not 
intended to be an exhaustive list of potential objectives).  The task force also discussed 
suggestions for clarity of writing, such as replacing the word “objective” with “purpose,”  
“goal” or a similar term. 
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Mean importance rating of objectives: personal vs. organizational responses 

 

Improve the 
quality of the 
accounting 
profession 

Increase 
public trust 

in the 
accounting 
profession 

Reduce 
international 
differences in 

requirements to 
become a 

professional 
accountant 

Reduce 
international 
differences in 

continuing 
professional 

development of 
accountants 

Prescribe 
education 

standards for 
IFAC member 

bodies to 
achieve and be 

measured 
against 

Facilitate global 
mobility of 

professional 
accountants 

Provide a basis 
for mutual 

recognition of 
qualifications of 

professional 
accountants 

Achieve worldwide 
convergence of 

accounting 
education 
standards 

Personal 1.42 1.43 2.02 2.12 2.06 2.07 1.91 2.01 
 

Organizational 1.34 1.38 1.86 1.96 1.91 2.07 1.89 1.80 
 

 

 

Mean importance rating of objectives: categorized by familiarity with the standards 

 
 
 
 
 

Prior familiarity  
with the standards ▼ 

Improve 
the quality 
of the 
accounting 
profession 

Increase 
public trust 
in the 
accounting 
profession 

Reduce 
international 
differences in 
requirements to 
become a 
professional 
accountant 

Reduce 
international 
differences in 
continuing 
professional 
development 
of 
accountants 

Prescribe 
education 
standards for 
IFAC member 
bodies to achieve 
and be measured 
against 

Facilitate 
global 
mobility of 
professional 
accountants 

Provide a basis 
for mutual 
recognition of 
qualifications of 
professional 
accountants 

Achieve 
worldwide 
convergence 
of accounting 
education 
standards 

read all of the standards 1.33 1.42 1.86 1.94 1.76 2.02 1.94 1.82 
 

read most 1.40 1.39 1.91 2.01 1.94 2.05 1.80 1.78 
 

read some 1.39 1.41 1.92 2.02 2.04 2.01 1.83 1.99 
 

aware exist, never read 1.54 1.54 2.29 2.41 2.33 2.26 2.13 2.28 

unaware of existence 1.57 1.47 2.35 2.41 2.36 2.09 1.99 2.38 
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Mean importance rating of objectives based on perspectives 

Perspective ▼ 

Improve 
the quality 
of the 

accounting 
profession 

Increase 
public 
trust in 
the 

accounting 
profession 

Reduce 
international 
differences in 
requirements 
to become a 
professional 
accountant 

Reduce 
international 
differences in 
continuing 
professional 
development 
of accountants 

Prescribe 
standards for 
IFAC member 
bodies to 

achieve and be 
measured 
against 

Facilitate 
global 

mobility of 
professional 
accountants 

Provide a basis 
for mutual 

recognition of 
qualifications 
of professional 
accountants 

Achieve 
worldwide 
convergence 
of accounting 
education 
standards 

Accounting educator  1.51 1.53 2.36 2.47 2.39 2.30 2.13 2.43

Accounting technician  1.23 1.35 1.46 1.42 1.73 1.88 1.73 1.58

Accountant working in an oversight or 
regulatory body 

1.32  1.45  1.94  2.13  1.77  2.00  2.00  1.90 

Auditor in a public practice  1.41 1.45 1.80 1.91 1.91 2.00 1.78 1.77

Internal auditor  1.33 1.22 1.75 1.92 1.82 1.90 1.71 1.57

Accountant in a business or industry 
role other than above 

1.39  1.35  1.75  1.87  1.82  1.81  1.70  1.69 

Accountant in a government or 
nonprofit role other than above 

1.27  1.33  1.71  2.00  1.81  2.00  1.73  1.77 

Accounting student or trainee  1.40 1.39 1.63 1.82 1.92 1.81 1.81 1.69

IFAC member body Executive/Sr. Mgr.  1.46 1.51 1.92 1.97 1.93 2.10 2.02 1.87

Non‐accountant in oversight or 
regulatory body 

1.60  1.60  1.70  1.90  2.00  1.90  1.60  2.00 

Accountant in a public practice role 
other than auditor 

1.36  1.44  1.84  1.98  1.80  2.08  1.78  1.72 

User of financial reports   1.57 1.39 2.04 2.13 2.00 1.83 1.96 2.17

Another role  1.33 1.32 2.22 2.05 1.92 2.09 1.86 1.92
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Issue #2:  The Who? Question – Roles Addressed 
 
Feedback from Stakeholders: 
 
2.14 The second survey question asked: “To best serve the public interest, which roles of 

professional accountants should be addressed in international accounting education 
standards?”   Eight roles were specified with two options to add other roles, if desired.  
Respondents were asked to indicate ALL roles they believed should be covered in the 
standards.   

 
2.15 For all subgroups, the strongest majorities were for having the standards address two of 

the roles: 
• Accountants responsible for preparing publicly-issued financial reports (overall:  
 87%) 
• Auditors who provide assurance on financial reports (overall: 87%) 

 
Beyond the two roles listed above, the subgroups and majority results did not always 
agree.  Overall, there was less strong, but still majority agreement on four additional 
roles: 
• Accountants preparing non-publicly issued financial reports (overall: 59%) 
• Accountants who provide advisory services (overall: 61%) 
• Internal auditors (overall: 62%) 
• Management accountants (overall: 55%) 
 

2.16 Respondents split at 50% overall agreement on including the role of tax accountants. The 
overall majority did not believe accounting technicians should be covered (overall: 29% 
agreement).  8% suggested one additional role to be covered; 5% suggested two 
additional roles.  These additional roles included accountants serving in the SME sector, 
investment analysts, environmental accountants, and many other potential roles for 
professional accountants. 

 
2.17 See the following two pages for subgroup results; note that some subgroups disagreed 

with the overall majority for roles other than the top two.  Each of the focus groups also 
discussed this issue (see separate summaries). 

 
2.18 Alternatives considered at April task force meeting in London: 
 

1. Restrict education standards, at least at this time, to accountants responsible for 
preparing publicly-issued financial reports and auditors who provide assurance on 
financial reports. (top two roles) 

2. Restrict education standards, at least at this time, to accountants responsible for 
preparing IFRS-based or IPS-based financial reports and auditors who provide 
IAS-based assurance on those reports. (start with #1 but omit “publicly-issued;” 
tie to international standards) 

3. Restrict education standards, at least at this time, to the six roles supported by a 
majority of respondents. 

4. Restrict education standards, at least at this time, to the seven roles supported by 
at least half the respondents. 

5. Restrict education standards, at least at this time, to the eight roles listed in the 
survey. 

6. Continue to view the accounting education standards as addressing all potential 
roles that members of IFAC member bodies may serve. 
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Recommendation from April task force meeting:   

2.19 The IAESB should consider whether a better job of setting standards, providing 
implementation guidance and toolkits, and communicating the standards and guidance 
available can be accomplished by initially focusing on a smaller number of roles than all 
potential roles that members of IFAC member bodies may serve; additional roles may be 
added in the future as public interest demand and resources grow.  The 9 people who 
participated in the London task force meeting recommend the IAESB discuss option #1 
(the top two roles in terms of public interest per the survey), option #2 (broader than #1 
in that it includes non-publicly issueds financial reports but tied more closely to 
international financial reporting, public sector, and auditing standards) and option #4 (the 
7 roles supported by at least half the survey respondents).  The majority of the 4 board 
members on the task force favored options #1 or #2; the majority of the 9 people present 
favored option #4. 
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Roles Standards Should Address:  Number in support categorized by personal vs. organization responses 
(greater than 50% agreement indicated in boldfaced italics) 

s the standards should address  (number of responses) My personal view The views of my organization 

Accounting technicians (e.g., payroll clerks) 304 22 
Accountants responsible for preparing publicly-issued financial reports 906 72 
Accountants responsible for preparing non-publicly issued financial reports 610 55 
Accountants who provide advisory services 614 54 
Auditors who provide assurance on financial reports 898 66 
Internal auditors 638 48 
Management accountants 557 48 
Tax accountants 506 41 
Other, please specify  (number adding  first and second added roles) 122 + 47 11 + 3 

 
Roles Standards Should Address:  Number in support categorized by degree of familiarity with standards 

(greater than 50% agreement indicated in boldfaced italics) 

Answer 
I had read 

all the 
standards 

I had read 
most of the 
standards 

I had read some 
of the standards 

I was aware the 
standards exist, but 

had never read 
them 

I was 
unaware of 

the standards 
existence 

Accounting technicians (e.g., payroll clerks) 67 81 103 51 22 
Accountants responsible for preparing publicly-issued financial reports 158 223 312 193 90 
Accountants responsible for preparing non-publicly issued financial reports 134 139 210 130 50 
Accountants who provide advisory services 123 165 206 123 50 
Auditors who provide assurance on financial reports 170 211 302 194 86 
Internal auditors 123 154 213 133 62 
Management accountants 114 129 194 110 57 
Tax accountants 100 129 169 102 47 
Other, please specify 25 31 39 27 12 
Other, please specify 8 12 17 8 4 



9 

 

 

Roles Standards Should Address:  Number in support categorized by perspective of respondents 
(greater than 50% agreement indicated in boldfaced italics) 

Perspective   ► 
 

 
Role to Address 
▼ to Re 
addressed 

Accounting 
educator 

Accounting 
technician 

Accountant 
working in 
an 
accounting 
oversight 
or 
regulatory 
body 

Auditor 
working 
in a 
public 
practice 

Internal 
auditor 

Accountant 
in a 
business or 
industry 
role other 
than those 
included 
above 

Accountant in 
a government 
or nonprofit 
organization 
role other 
than those 
included 
above 

Accounting 
student or 
trainee 

Executive/senior 
manager of an 
IFAC member 
body 

Non-accountant 
working in an 
accounting 
oversight or 
regulatory body 

Accountant 
in a pubic 
practice role 
other than 
auditor 

User of 
financial 
reports 
(e.g., 
analyst, 
investor) 

Another 
role not 
listed here 
(please 
specify): 

Accounting 
technicians (e.g., 
payroll clerks) 

75 16 14 47 18 42 18 25 15 2 14 14 29 

Accountants 
responsible for 
preparing publicly-
issued financial 
reports 

355 21 28 136 38 106 41 52 60 8 45 23 69 

Accountants 
responsible for 
preparing non-
publicly issued 
financial reports 

215 16 24 100 27 72 29 32 42 5 37 17 51 

Accountants who 
provide advisory 
services 

196 18 24 93 35 82 35 44 47 6 36 16 39 

Auditors who provide 
assurance on 
financial reports 

337 22 29 150 43 96 40 54 54 6 46 22 69 

Internal auditors 211 19 22 105 46 73 34 43 34 8 28 20 47 

Management 
accountants 185 18 24 76 31 83 28 37 33 5 28 18 41 

Tax accountants 165 14 19 73 27 72 27 38 36 5 26 14 33 

Other, please specify 40 2 8 19 10 15 7 5 6 1 5 2 14 

Other, please specify 13 2 3 4 4 6 4 2 1 0 3 1 7 
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Issue #3:  The When? and What? Questions -- Career Stages and Aspects to be Addressed 
 
Feedback from Stakeholders: 
 
2.20 Survey Question 3 asked respondents to judge the overall value of various international 

accounting standards, allocating 100 points between auditing/assurance standards, 
education standards, ethics standards, and financial reporting standards.  Survey 
Questions 4 and 5 asked for importance ratings on various aspects the standards address 
concerning formal education and professional training in both the initial professional 
development and continuing professional development career stages of professional 
accountants.  For the framework revision, the key issue is whether the direction of 
responses indicates agreement with the current scope of the education standards; detailed 
differences in intensity of responses may be of relevance for future revisions of the 
standards or decisions about issuance of new standards but are not relevant for the 
framework revision. 

 
2.21 Overall, the ratings of value in serving the public interest revealed that all four types of 

international standards are considered valuable.  The overall results ranked financial 
reporting standards as the highest value, followed by auditing/assurance standards, ethics 
standards, and education standards.  Subgroups results included some differences in rank 
order, but general agreement that all four types of standards are valuable.  Overall, the 
importance ratings indicate support for the current scope of the standards in terms of 
career stages and aspects covered; again, some subgroups differed with the overall results 
on the relative importance of certain aspects, but no subgroup rated any aspect as not 
important.   

 
2.22 Subgroup results are summarized on the next four pages.  There was no focus group 

question on this issue. 
 
Updates and Eliminations:   
2.23 There are significant legal and regulatory differences in the point of qualification (or 

licensing) internationally, qualification may occur from very early to very late in a career. 
Most new board members are surprised to learn the wide range of timing for 
qualification, so readers of the standards might assume a narrower range than exists.  It 
may be possible to increase clarity by using some other terms, rather than pre-
qualification and post-qualification, when discussing career stages. 

 
2.24 Alternatives discussed at April task force meeting in London: 
 

1. Retain the current scope of the accounting education standards in terms of aspects 
of formal education and professional training in both the pre-qualification and 
post-qualification career stages of professional accountants. 

2. Retain the current scope, but update the framework to replace “pre-qualification” 
and “post-qualification” with more universal terms to indicate career stages. 

 
Recommendation:    
 
2.25 The IAESB should discuss both options, with the majority present at the April meeting 

leaning to option #2.  One possibility discussed was refining the definition of “initial 
professional development” and “continuing professional development” to avoid the use 
of “pre-qualification” and “post-qualification” as an indicator of career stage. 
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Rank order of relative importance of standards -- categorized by personal vs. organizational responses 
Answer Personal Organization 

Auditing and assurance standards 2 2 
Education standards 4 4 
Ethics standards 3 3 
Financial reporting standards 1 1 

 
Rank order of relative importance of standards -- categorized by degree of familiarity with standards 

 I had read all the 
standards 

I had read most of the 
standards 

I had read some of the 
standards 

I was aware the standards exist, 
but had never read them 

I was unaware of the 
standards existence 

Auditing and assurance standards 2 1 2 2 2 

Education standards 4 4 4 4 4 

Ethics standards 3 3 3 3 3 

Financial reporting standards 1 2 1 1 1 

 
Rank order of relative importance of standards -- categorized by perspective 

 Accounting 
educator 

Accounting 
technician 

Accountant 
working in 

an 
accounting 
oversight 

or 
regulatory 

body 

Auditor 
working 

in a 
public 

practice 

Internal 
auditor 

Accountant 
in a 

business or 
industry 

role other 
than those 

above 

Accountant 
in a 

government 
or nonprofit 
organization 

role other 
than those 

above 

Accounting 
student or 

trainee 

Executive/senior 
manager of an 
IFAC member 

body 

Non-
accountant 
working in 

an 
accounting 
oversight or 
regulatory 

body 

Accountant 
in a pubic 
practice 

role other 
than 

auditor 

User of 
financial 
reports 
(e.g., 

analyst, 
investor) 

Another 
role not 
listed 
here  

Auditing & 
assurance 2 1 3 1 1 2 2 2 1 2 1 2 2 

Education 4 4 4 4 4 4 4 4 4 3 4 3 4 

Ethics 3 3 2 3 3 3 3 3 3 4 3 4 3 

Financial 
reporting 1 2 1 2 2 1 1 1 2 1 2 1 1 
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Mean Importance ratings of standards content  --  categorized by personal vs. organizational responses

 
Required 
technical 
knowledge  

Required 
skills 

Required 
values, 
ethics, & 
attitudes  

Methods for 
assessing 
technical 
knowledge 

Methods 
for 
assessing 
skills 

Methods for 
assessing 
values, ethics 
& attitudes 

The program of study 
required to become a 
professional 
accountant 

Academic 
requirements needed 
to begin a program of 
study 

The competences 
of those who teach 
in required 
programs of study 

Methods for 
assessing required 
programs of study 

Personal 1.52 2.07 1.65 2.12 2.26 2.13 1.99 2.33 1.90 2.15 
 

Organization 1.57 2.07 1.43 2.25 2.27 2.10 2.01 2.25 1.99 2.12 
 

 Practical work experience  
requirements 

The competences of those who 
supervise/mentor work experience 

Methods for assessing 
work experience 

The CPD required for 
professional accountants 

The competences of those 
who provide CPD education 

Methods for 
assessing CPD 

Personal 1.89 2.01 2.21 1.87 1.97 2.19 
 

Organization 1.60 1.85 2.06 1.68 1.82 2.10 
 

 

Mean Importance ratings of standards content – categorized by level of familiarity with standards 

 
Required 
technical 
knowledge  

Required 
skills  

Required 
values, 
ethics, & 
attitudes  

Methods for 
assessing 
technical 
knowledge 

Methods 
for 
assessing 
skills 

Methods for 
assessing 
values, ethics 
and attitudes 

The program of study 
required to become a 
professional 
accountant 

Academic 
requirements 
needed to begin a 
program of study 

The competences 
of those who teach 
in required 
programs of study 

Methods for 
assessing 
required 
programs of 
study 

Read all 1.39 1.94 1.49 2.16 2.24 2.06 1.87 2.24 2.00 2.06 
Read most 1.51 2.09 1.65 2.01 2.13 2.02 1.89 2.17 1.82 2.02 
Read some 1.55 2.12 1.63 2.10 2.25 2.11 1.97 2.31 1.87 2.14 
Aware exist  1.64 2.10 1.75 2.28 2.41 2.28 2.20 2.54 2.01 2.31 
Unaware   1.54 2.17 1.70 2.27 2.42 2.34 2.25 2.53 2.03 2.37 

 
Practical work 
experience 
requirements 

The competences of 
those who supervise or 
mentor work experience 

Methods for assessing 
work experience 

The CPD required for 
professional accountants 

The competences of those 
who provide CPD 
education 

Methods for 
assessing CPD 

Read all 1.65  1.95  2.13  1.69  1.98  2.13 

Read most 1.81  1.91  2.13  1.84  1.79  2.04 

Read some 1.86  1.94  2.14  1.82  1.91  2.15 

Aware exist   2.09  2.22 2.37 2.04 2.17 2.40 
Unaware 2.06 2.11 2.42 2.01 2.10 2.39 
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(table continued on next page) 

 
 
 

 

 

 
 

Mean Importance ratings of standards content – categorized by perspectives 

                              
Perspective ▼ 

Required 
technical 
knowledge  

Required 
skills  

Required 
values, ethics, 
and attitudes  

Methods for 
assessing 
technical 
knowledge 

Methods 
for 
assessing 
skills 

Methods for 
assessing 
values, ethics 
& attitudes 

The program of 
study required 
to become a 
professional 
accountant 

Academic 
requirements 
needed to begin 
a program of 
study 

The competences 
of those who teach 
in required 
programs of study 

Methods for 
assessing required 
programs of study 

Educator 1.67 2.19 1.75 2.34 2.46 2.33 2.34 2.58 2.17 2.36 
 

Technician 1.38 1.88 1.73 1.84 2.15 2.08 1.73 1.65 1.64 1.88 
 

Oversight 
body/Accountant 1.32 2.07 1.48 2.19 2.45 2.06 1.87 2.13 1.68 1.97 

 

Auditor/public 1.43 2.16 1.66 2.12 2.32 2.19 1.79 2.16 1.69 2.06 
 

Auditor/internal 1.49 1.86 1.63 1.90 2.04 1.92 1.65 2.06 1.61 1.92 
 

Bus/Industry 1.53 1.99 1.58 1.91 2.05 1.89 1.72 2.15 1.69 1.94 
 

Govt/Non-Profit 1.24 1.88 1.51 2.12 2.24 2.06 1.82 2.04 1.69 2.00 
 

Student/Trainee 1.62 2.02 1.63 1.93 2.08 1.97 1.77 2.27 1.81 2.11 
 

Member body 1.48 2.10 1.48 2.24 2.31 2.08 2.07 2.43 2.25 2.35 
 

Oversight body/    
Non-Accountant 1.20 1.60 1.30 2.00 2.00 1.80 2.10 2.40 1.90 2.10 

 

Public/Not audit 1.38 2.02 1.60 1.96 2.00 2.06 1.72 2.08 1.76 1.96 
 

FR User 1.43 2.04 1.74 1.96 1.87 2.00 1.74 2.30 2.83 1.91 

Other role 1.45 2.00 1.49 2.05 2.10 1.95 2.03 2.47 1.97 2.09 
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Mean Importance ratings of standards content – categorized by perspective (continued from previous page) 

                                     
Perspective  ▼ 

Practical work 
experience 
requirements 

The 
competences of 
those who 
supervise or 
mentor work 
experience 

Methods for 
assessing work 
experience 

The continuing professional 
development required for 
professional accountants 

The competences of 
those who provide 
continuing professional 
development education 

Methods for assessing 
continuing professional 
development 

Educator 2.26 2.29 2.48 2.14 2.24 2.47 
 

Technician 1.58 1.65 2.04 1.50 1.62 1.88 
 

Oversight  
body/Accountant 1.61 1.97 2.10 1.65 1.77 1.90 

 

Auditor/public 1.60 1.78 2.04 1.73 1.77 2.04 
 

Auditor/internal 1.65 1.51 1.84 1.67 1.61 1.84 
 

Bus/Industry 1.59 1.80 2.06 1.71 1.74 2.03 
 

Govt/Nonprofit 1.76 1.92 2.08 1.78 1.71 1.92 
 

Student/Trainee 1.77 1.93 2.02 1.80 1.75 1.89 
 

Member body 1.75 2.08 2.17 1.59 2.18 2.28 
 

Oversight body / 
Non-accountant 1.40 1.50 1.70 1.60 1.80 1.90 

 

Public/Not audit 1.61 1.84 2.08 1.78 1.86 2.04 
 

FR User 1.86 2.17 1.87 1.83 1.87 1.91 
 

Other role 1.78 1.92 2.21 1.73 1.91 2.27 
 

 



15 

 

Issue #4:  The How? Question – Choices about the appropriate structure and audience for 
the standards   
 
2.26 Survey Question 6 presented four paired choices about the most useful ways to approach 

international accounting education standards in order to best achieve their objectives and 
serve the public interest.  Overall, a majority of the respondents believed it was more 
useful to: 
 
(a) First establish a set of standards that apply to all specializations; then add 

standards unique to each specialization (overall: 81% agreed; all subgroups 
preferred this choice) rather than to establish a separate set of standards for each 
specialization.  The former approach is the one currently taken in writing 
standards.   

 

(b) Allow flexibility in the mix of formal education, practical experience and 
professional training of accountants as long as competences are achieved 
(overall: 66% agreed; two subgroups – technicians and accountants working in 
oversight or regulatory bodies – disagreed with the overall majority, the rest 
agreed) rather than narrow between-country differences in the mix of formal 
education, practical experience and professional training of accountants as a 
means to reduce differences in competences.  The first approach focuses on 
common outputs of education; the second approach focuses on common inputs.  
The standards currently mix the two approaches with: (1)  a stated goal  to 
achieve specified competences, but no required outcome measures;  (2) defined 
minimum inputs for formal education (education sufficient to qualify for 
admission to a university) and  practical work experience (three years, with one 
year potential  reduction for University accounting graduate degree completion);  
and (3) a requirement that IFAC member bodies have a continuing professional 
development program, with 120 hours per year as the defined minimum input. 
Several focus groups discussed this issue (see separate focus group summaries). 

 

(c) Address the standards to all providers, consumers and regulators of 
accounting education (such as university faculty, professional education 
providers) (overall: 71% agreed; all subgroups preferred this choice) rather than 
address the standards only to IFAC member bodies who are responsible for 
implementing them or advocating implementation in their countries.  The latter 
approach is the one currently taken in writing standards. 

(d) Set threshold good practice requirements that must be complied with 
worldwide, with the expectation some countries will exceed these standards 
(overall: 69% agreed; all subgroups preferred this choice) rather than set higher 
standards that will be fully achieved by some countries but aspirational for others. 
The former approach is the one currently taken in writing standards.  Several of 
the focus groups discussed this issue (see separate focus group summaries). 

 
2.27 See the following page for subgroup results.   Also see related discussion in the focus 

group summaries. 
 
2.28 Alternatives discussed at April task force meeting in London: 
 

The task force meeting participants discussed the two alternatives for each of the four 
paired choices, with a focus on keeping the current approach or changing approach.   
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Task force Recommendation: 
 
2.29 The April task force meeting participants were unanimous that the IAESB should, in 

keeping with the majority viewpoints, state in the framework that the approach to setting 
standards is to: 
(a)  first establish a set of standards that apply to all specializations; then add 

standards unique to each specialization;  
(b) allow flexibility in the mix of formal education, practical experience and 

professional training of accountants as long as competences are achieved; and  
(d) set threshold good practice requirements that must be complied with worldwide.   

 
2.30 The discussion of (b) acknowledged that: (1) at the present stage a mixed approach 

focusing on inputs/outputs will continue (subject to changes as needed); and (2) more 
work on development of assessment of competences is required to move toward the 
desired focus on outputs. 

 
2.31 The IAESB should discuss both options regarding the audience for the standards.  The 9 

participants were split 4-5 on addressing the standards to all providers, consumers and 
regulators of accounting education versus addressing the standards only to IFAC member 
bodies who are responsible for implementing them or advocating implementation in their 
countries.  Those who favored the first alternative emphasized that: (1) a 71% majority of 
survey respondents and several focus groups supported this view; and (2) given that 
universities and employers provide a significant portion of accounting education 
worldwide, a public interest viewpoint implies education standards should be addressed 
to all who provide accounting education, just as auditing standards are addressed to 
auditors and financial reporting standards are addressed to preparers of financial reports.  
Those who favored the second alternative emphasized that: (1) restricting the audience to 
IFAC member bodies makes the standards enforceable by IFAC via the threat of loss of 
membership for noncompliance; and (2) the other providers can read and consider the 
standards even if not subject to them. 
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Means for Four Paired Choice Questions on Approaches to Standards (current approach in bold italics) – Categorized by various subgroups 

Statistic 1 = separate for each specialization 
2 = general first, then  specialization 

1 = Narrow differences in inputs 
2  = Flexibility as long as competences achieved 
        ( current approach is a mix) 

1 = Address to IFAC member bodies 
2 = Address more broadly 

1 = threshold good practice 
2  = higher 

Personal 1.82 1.66 1.72 1.31 
 

Organization 1.74 1.68 1.63 1.30 

  Degree of familiarity with standards   

Read all 1.82 1.65 1.64 1.34 

Read most 1.78  1.58  1.76  1.28 

Read some 1.81 1.69 1.70 1.31 

Aware exist   1.84 1.72 1.75 1.32 

Unaware 1.78 1.66 1.65 1.30 

  Perspective   

Educator 1.85 1.75 1.67 1.33 

Technician 1.68 1.27 1.72 1.21 

Oversight/ Acct 1.79 1.47 1.77 1.33 

Auditor/public 1.76 1.58 1.73 1.23 

Auditor/internal 1.75 1.61 1.68 1.20 

Bus/industry 1.81 1.61 1.78 1.31 

Govt/Non-Profit 1.83 1.63 1.76 1.37 

Student/Trainee 1.72 1.58 1.77 1.18 

Member body 1.89 1.73 1.57 1.42 

Oversight body/ 
Non-accountant 1.90 1.70 1.78 1.20 

Public/not audit 1.81 1.55 1.87 1.35 

FR User 1.83 1.77 1.83 1.32 

Other role 1.77 1.76 1.70 1.41 
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Issue #5:  Outdated items and redundancies that can be eliminated 
 

2.32 The task force recommends that the following items should be removed from the  
 Framework or updated: 

 
1.  The discussion of the terms of reference should be removed from the Framework 

document – the Terms of Reference is a stand-alone document issued by the IFAC 
Board of Directors.   

 
2. The “Glossary of Terms” should be removed from the Framework to a stand-

alone document that will be updated whenever a new term is defined or a 
definition is revised by the IAESB.  The IAESB previously agreed that a separate 
task force will undertake the initial review and update of the glossary.  

 
3. The section on “Development Concepts as Used by the Education Committee” 

should be replaced with an updated section that: (a) reflects the IAESB decisions 
made: (b) improves clarity -- including creating a clear flow to the document, 
removing or replacing terms that lack clear definition, and eliminating redundant 
statements; and (c) integrates relevant material now included in the Introduction 
to the standards (eliminating the separate Introduction).   

 
 
 
 
 
 
Next Steps 
 

2.33 Assuming the IAESB reaches consensus on the issues in this discussion document at its  
May 2008 meeting, the task force plans to have an initial draft of the revised framework 
prepared for IAESB discussion at the September 2008 meeting. 

Item for IAESB discussion:   
Are any additions or changes needed to the proposed list of items to be 
removed from the Framework or updated? 

 


